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ENGLIGH LANGUAGE TEACHING IN PRIMARY SCHOOLS

INTRODUCTION TO THE COURSE

The E’ Class English Language Coursebook
is proposed by the Pedagogical Institute as
a tool to support the teaching and learning
processes in the Greek State Primary School.
Coursebook design and content are based
upon the principles of literacy, plurilingual-
ism and pluriculturalism, as set by the Cross-
curricular Unified Framework (2003).

This coursebook is based on thematic
units, which, we believe, will attract the
interests of the E’ Class pupils. Moreover,
the teachers who will introduce the
coursebook into the classroom procedure
should consider the pupils’ specific needs
as well as the needs of the local community.
For example, a coursebook unit that
explores the environmental issue should be
tailored in order to reflect local problems
and the particular pupils” interests. In other
words, no coursebook can be the sole
source of knowledge. During the course of
implementation of each thematic unit, the
cross-curricular element will emerge within
the framework of a well-structured and
organized project. Projects will enable pupils
to explore issues such as local history or the
natural characteristics of the eco-system
(flora and fauna) in order to offer solutions
aiming to improve living conditions in the
area. The solutions will emerge through
the learners’ involvement in the local affairs
as social agents and active citizens. This
process will facilitate the holistic approach
of knowledge and the deep understanding
of fundamental cross-curricular concepts
(e.g. similarity, difference, space etc). In
this way the realistic element of English
language teaching will prevail and the
value of the foreign language as a
communication medium as well as a tool
for the development of ideas, values and
emotions will be established.

THE CROSS - THEMATIC / CROSS -
CURRICULAR APPROACH

The cross - thematic / cross - curricular
approach enables pupils to acquire a unified
body of knowledge and skills, following
a holistic approach to knowledge. This
approach will allow them to form their
own personal opinions on scientific issues
that are closely interrelated and are also
related with issues of everyday life. In this
way, pupils can form their own perception
of the world, their own ‘Cosmo’ theory and
their own opinions about the world they
should get to know, love and live in. The
cross - thematic / cross - curricular approach
is supplemented by methods of active
acquisition of knowledge, which are applied
in the teaching of individual subjects, and
are further explored during cross-thematic
activities which take place during the
teaching of each theme.
Fundamental concepts

Fundamental concepts (e.g. similarity -
difference / system / communication / time
- place / culture - civilization / interaction
- change - evolution, etc) can be explored
across various scientific fields and can
facilitate the horizontal linking of school
subjects. Some fundamental concepts that
can be called cross-thematic are common
in several subjects of the same grade, often
appear in school subjects of different classes
and can contribute to the promotion of
attitudes and values that are directly related
to the main aims of school education. The
combination of the above concepts by
adopting relevant practices facilitates the
implementation of the cross - thematic
approach, as it highlights the pupil's
multidimensional perception of the world.
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METHODOLOGICAL TIPS

The following Methodoligical Tips are here
to help you make the most of your teaching.
Remember there is no one right way to teach.
The key aim is to become aware of what is
possible.The act of teaching is essentially
a constant process of choosing between
different options. The tips offered here are
a means of enriching your list of options. By
following the guidelines, together with a little
inspiration, these should be of assistance to
make your lessons more rewarding, both for
you and for your pupils.

1. MULTIPLE INTELLIGENCES

Every learner adopts an individual style, or
a mixture of styles, in order to (re)construct
knowledge. Therefore, during the classroom
procedures it is difficult for teachers to assess
the degree of new knowledge pupils have
conquered. On the contrary, learners should
be treated as individuals, who bring their
own unique characteristics, e.g. rhythm,
pace, style, to the learning process (Gardner
1983). Howard Gardner proposes a new view
of intelligence which goes beyond the older

concept of IQ which focused on mathematical

and linguistic abilities.

e His new intelligence areas includes: Logical-
Mathematical, Linguistic, Spatial, Musical,
Bodily-Kinaesthetic, Inter-personal, Intra-
personal and Naturalistic Intelligence. Daniel
Coleman added Emotional Intelligence.

2. LANGUAGE LEARNING STRATEGY

DEFINITIONS
Foreign  language learning  strategies

are specific actions, behaviours, steps or

techniques which pupils use — often consciously

- to improve their progress in apprehending,

internalizing and using L2. Research has

repeatedly shown that the conscious, tailored
use of such strategies is related to successful
language achievement and proficiency. Well-
tailored combinations of these strategies have

a much greater impact than single strategies.

There are different classification systems. We

show here one of the most complete systems,

devised by O'Malley & Chamot, where they
have divided the strategies into Metacognitive,

Social Affective and Cognitive.

A. Metacognitive Strategies

Metacognitive strategies involve thinking about the
learning process, planning for learning, monitoring
the learning task, and evaluating how well one has
learned.

1. Advanced Organization

Previewing the main idea and concepts of the
material to be learned, often by skimming the text
for the organizing principle.

2. Organizational Planning

Planning the parts, sequence, main ideas, or language
functions to be expressed orally or in writing.

3. Directed Attention

Deciding in advance to attend in general to a learning
task and to ignore irrelevant distracters.

4. Selective Attention

Deciding in advance to attend to specific aspects of
input, often by scanning for key words, concepts,
and/or linguistic markers.

5. Self-monitoring

Checking one’s comprehension during listening
or reading, or checking the accuracy and/or
appropriateness of one’s oral or written production
while it is taking place.

6. Self-evaluation

Judging how well one has accomplished a learning
activity after it has been completed.

7. Self-management

Understanding the conditions that help one learn
and arranging for the presence of those conditions.

B. Social Affective Strategies

Social and affective strategies involve interacting
with another person to assist learning, or using
affective control to assist a learning task.

1. Questions for Clarification

Eliciting from teacher or peer additional explanation,
rephrasing, or verification.

2. Cooperation

Working together with peers to solve a problem,
pool information, check a learning task, model a
language activity, or get feedback an oral or written
performance.

3. Self-talk

Reducing anxiety by using mental techniques that
make one feel competent to do the learning task.
4. Self-reinforcement

Providing personal motivation by arranging
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rewards for oneself when a language learning
activity has been completed successfully.

C. Cognitive Strategies

Cognitive strategies involve interacting with the
material to be learned, manipulating the material
mentally or physically, or applying a specific
technique to a learning task.

1. Repetition

Imitating a language model exactly including oral
practice, silent practice or copying.

2. Rehearsal

Rehearsing the language needed, with attention
to meaning, for an oral or written task.

3. Resourcing

Using target language reference materials such
as dictionaries, encyclopedias, or textbooks.

4. Translation

Using the first language as a base for understanding
and/or producing the second language.

5. Grouping

Classifying words, terminology or concepts ac-
cording to their attributes.

6. Substitution

Using a replacement target language word or
phrase when the intended word or phrase is not
available.

7. Note-taking

Writing down key words and concepts in

Based on Chamot, O’ Malley et als. 1987

abbreviated verbal, graphic, or numerical form
during a listening or reading activity.

8. Summarizing

Making a mental or written summary of informa-
tion gained through listening or reading.

9. Deduction/Induction

Applying rules to understand or produce the
second language.

10. Imagery

Using visual images to (either mental or actual)
understand and remember new information.

11. Auditory Representation

Playing back in one’s mind the sound of a word,
phrase or longer language sequence.

12. Contextualization

Assisting comprehension or recall by placing
a word or phrase in a meaningful language
sequence or situational context.

13. Elaboration

Relating new information to prior knowledge,
relating different parts of new information to
each other, or making meaningful personal
associations to the new information

14. Transfer

Using previous linguistics knowledge or prior skills
to assist comprehension or production.

15. Inferencing

Using information in an oral or written text to
guess meanings, predict outcomes, or complete
missing parts.

3. DIFFERENTIATION
In the classroom we usually work with
pupils who have reached different levels
of language competences or who have
special learning needs. To offer our pupils
the opportunity to take full advantage of
the classroom experience, we should design
tasks of varying degree of difficulty, i.e.
tasks that can be adapted depending on
specific learner needs.
3.A. Principles of Differentiated Teaching
¢ Differentiation aims at maximising learn-
ing and development of each student.
¢ In a differentiated classroom pupils are
matched with tasks according to their in-
dividual learner needs.
¢ Open-ended tasks i.e. tasks that allow for
multiple right answers, such as ‘predict

the content of a text from its title’, ‘write
a paragraph’, ‘role-play’, ‘put the items
in order of importance or preference’,
‘projects’ etc. are particularly appropriate
for mixed-ability classes because students
can produce language at their own level.
Closed tasks are less appropriate.

e Pupils can work in groups of similar
competence level (homogeneous groups)
when doing ‘tiered tasks’. Tiered tasks
are those where one has two or three
versions of the same task varying in terms
of difficulty.

e Flexible classroom organization is a ‘must’
for differentiation.

3.B. Tiered tasks

Tiered tasks in the Appendix are to be used
by groups of pupils or even the whole class
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instead of their versions in the main part of
the book. If the class or some pupils find a
task in the book too easy or too difficult,
they can choose not to do this task and try
a more difficult or easier version of the task
in the Appendix.

When doing tiered tasks it is advisable
for you to split the class in more or less
homogeneous groupsi.e. groups of pupils of
similar competence level in the specific area
and objective on which the task focuses.

3.C. Projects
Projects are based on the principles of

experiential and collaborative learning. As

such, their main aim is to enable learners

to learn by doing in order to enhance their

critical thinking and interactive skills while

their implementation presupposes work in

teams. Therefore, for maximum active par-

ticipation, learners should:

¢ be exposed to collaborative and cooperative
work and reflect upon their role and
contributions as team members;

e take initiatives, decide and agree on a
topic; select sub-topics;

¢ conduct research, plan, organize, read,
write, interact, compile, present, perform,
publish their own work and

¢ evaluate the process as well as the end
product.

Projects are open-ended and flexible
and therefore provide an excellent basis
for differentiating teaching/learning. For
example, at the research stage of a project,
more competent learners can work on
more difficult texts, or with less teacher
support. Furthermore, some pupils might
prefer to work alone, while others might
work in groups. Another example of
differentiation, where we also apply the
Multiple Intelligences Theory, is as follows.
In a project on sports activities one group
of pupils might be guided to demonstrate a
sport as akinaesthetic option, another group
of visual-spatial learners could collaborate
on designing a poster with the rules for the
sport, and another group of students with
verbal-linguistic intelligence could develop a

report on the sport.
3.D. Language Awareness Activities

Language awareness activities guide pupils
in noticing useful language forms in the text
used in the specific lesson or in texts read in
previous lessons (or in sentences assembled
from previously read texts). They are more
appropriate for mixed-ability classes.
Examples of language awareness activities:
¢ Pupils underline in the text(s) words that

end in -s or -'s and put them in categories

e.g. plural nouns, simple present, is, has,

genitive

¢ pupils underline in the text(s) words that
end in -ing and put them in categories

¢ pupils underline in the text(s) phrases with
the preposition ‘in’ and put then in two
categories: time and place

¢ pupils underline in the text(s) the adjectives
that are used to describe the nouns

3.E. Alternative assessment

e Differentiation is compatible with alternative
assessment and self-assessment, e.g.
portfolio, learner diaries, can-do-statements
etc. in the CEFR (2001)

e Such types of assessment are growth-
referenced, that is, they function as a
progress map recording and monitoring a
pupil’simprovement over time, and are not
based on a comparison of each learner’s
performance with that of the other pupils
(norm-referenced assessment).

DIFFERENTIATION

Teacher’s Book references:

® Projects: see p. 24, 28, 31, 41, 53, 65,
73

e Tiered Tasks:

- PB Appendix: from p. 133 to p. 152

- AB Appendix: from p. 64 to p. 86

4. SKILLS

According to current relevant literature
and research, one of the main goals of
language teaching nowadays concerns the
development of receptive (i.e. of reading
and listening) and productive skills (i.e.
of writing, speaking, oral interaction and
communication). A skills-based approach

8 Teacher's Book ® Methodological Tips



requires that the teacher integrate into the
syllabus activities aiming to enable pupils
to view learning as a process. This process
involves the activation of natural acquisition
mechanisms through the development
of reading, writing, listening and oral
communication strategies.

4.1 READING

4.1.A. Extensive reading

¢ Simplified Readers

—-The use of simplified readers can be
successful because the readers are graded
for grammar and vocabulary. This helps
the pupils read with greater ease and
confidence.

-We recommend that classes have
simplified reader libraries. The readers
should be coded for level and genre and
should have a signing out system to keep
track of which pupils have borrowed
which readers.

- See recommended list of simplified readers
in TB p. 140.

¢ Extensive Reading tasks

- Set aside time, say every 2 weeks, when
pupils can report back and tell their
classmates about the books they are
reading

— Pupils keep a weekly reading diary

- Ask the pupils to write short book
reviews

- Have a comment sheet inside each reader

- Ask pupils to draw a picture of a scene

- Map the story

- Discuss whether the story would make a
good film

4.1.B. Intensive Reading

e |deas for Intensive Reading tasks

- Put the illustrations of the text in the
correct order

- Put the cut up paragraphs in the correct
order

- Read the texts and find the mistakes in
the illustrations (pupils draw illustrations
with mistakes)

- Read the text and make a list of items
which appear therein

- Give a headline to each section of the

passage

- Find the appropriate places in the text to
re-insert some sentences that have been
previously taken out of the text

- Predict which of the following words you
will find in the text

- Solve the problem

- Discuss the missing last paragraph

- Discuss feelings about the text

- Before reading the text make notes about
what you already know about it

- Act out the text

— Put the list of events in the correct order

¢ Reading on the Internet

By reading texts on the Internet pupils

have the advantage of accessing authentic

information. Possible websites of interest:

- Virtual museums for projects

- Geographical information

- Song lyrics of favourite music tracks

- Films

- Timetables

- Daily news

- Weather reports

4.1.C. Reading out loud in class
Reading aloud around the class can be

tedious and end up being boring. Here are a

few alternatives to make it interesting:

- Teacher reads

— Teacher reads narrative and pupils read
dialogues

- Having read a story, get the pupils to retell
it.

- Pupils read to each other in small groups

— Pupils read silently and then improve it by
acting out part of the story.

- Silently speed-reading chapters.

READING Teacher’s Book references:

e Intensive: p. 19, 21, 23, 24, 26, 29, 31,

35, 40, 49, 51, 52, 62, 64, 68, 69, 70

e Extensive: See list of readers p. 140

4.2 WRITING

4.2.A. Types of Writing

- Doing exercises: Pupils write single words
or short sentences. Focus here is on
accuracy.

- Guided writing:  Pupils  write
passages following clear guidelines.

longer
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- Process writing:  With the help and
feedback from the teacher and classmates
on the various stages of writing, pupils
write what they want.

- Unguided writing: After choosing a topic,
pupils are freer to write what they want.
Focus here is on fluency.

4.2.B. Writing as a process (steps to be

followed)

For the development of the writing skill
to happen successfully, it is important to go
through the right preparatory steps, which
could be some or all of the following:

- Introduce the topic and writing task

- Brainstorm ideas

- Write the topic on the board

- Ask pupils to tell you everything that
comes to mind on the topic

- Write everything on the board

- No discussion or comments at this stage

— Try fast writing

- Just start writing about the topic, even if
it is rubbish. This helps to overcome the
block which many people have

- Sort and order ideas

- Decide on specific requirements

- Focus on useful models

- If it's a letter, give the pupils a model
letter

- If it's a report, maybe show pupils the way
an authentic report is laid out from an
Internet site

- Plan the text

- Use bits of paper and then organise it in a
logical sequence

- Prepare draft

- Edit

- Prepare final text

4.2.C. Examples of Writing tasks

- Write a guide book about your own town
or a place you know well

- Write about a product you know well

4.2.D. There are a number of advantages in

using computers to develop Writing

- Multiple copies can be printed

- Editing is easily done

- Drafts can be sent electronically to other
pupils

WRITING Teacher’s Book references:

¢ Writing exercises: p. 23, 39

¢ Guided writing: p. 20, 23, 27, 29, 37, 39,
50, 62, 64, 65, 70, 73

e Process writing: p. 21, 35, 60

4.3 LISTENING

4.3.A. Guidelines for Listening in class

e Keep the recordings short

e Play the recordings a sufficient number of
times

e Play little bits of the recording

¢ Give help when pupils are stuck

e Make sure the tasks are manageable: don’t
change the tasks during the listening

e Grade the task and not the recording.
In theory it is possible to offer authentic
listening passages at a beginner level

4.3.B. Different Skills - which also apply to
Reading

e |dentifying the topic

e Predicting the topic

e Listening (& Reading) for
understanding

e Listening for gist: Pupils get an overall
impression without worrying about the
detail

e Skimming: Pupils find key topics, main
ideas, themes and basic structure

e Listening (& Reading) for
information

e Scanning: Pupils look for individual pieces
of information

4.3.C. Possible Listening Tasks

e Follow the route on the map

e Choose the best answer from the options
given

¢ Match the people to the pictures

4.3.D. Sequence of Steps for a Listening lesson

e Discuss the general topic

¢ Predict the specific content

e Predict the structure: e.q. if it's a radio talk
show, it will be based on questions and
answers.

e Gist listening for overview

¢ More careful listening for detail or complex
meaning

e Listening again to pick out specific

general

specific

10 Teacher's Book ® Methodological Tips



language details

4.3.E. Authentic songs in the classroom

e Listen and discuss: Get the pupils to
express their opinions on the lyrics.

e Gapped text: Give the pupils the lyrics
with some words blanked out.

e Song jumble: Photocopy and cut up the
lyrics. The pupils reorder the text.

¢ Sing along: Useful to practice stress and
rhythm.

4.3 F. Authentic language

e Listen to many different pronunciatiations.

e Listen to the English language as lingua
franca.

LISTENING Teacher’s Book references:

¢ Listening for Specific information: p. 19,
21, 27, 28, 36, 38, 49, 51, 52, 58, 60, 63,
68, 71

4.4. SPEAKING

4.4.A. The Role of the Teacher
During a Speaking activity you can play

the following roles:

e Prompter: It is important for you to
support pupils who may be struggling.
See “Scaffolding” below.

e Participant: If you participate in role plays
for example, you can add to liveliness and
help generate enthusiasm for the activity.
However you need to be careful not to
dominate the activity. A discreet presence
is advised.

e Feedback provider: When should the
feedback be given, during the activity or
at the end? It may be useful to give it
during the activity, if given with tact and
appropriacy.

e "Scaffolding”: This refers to the way a
competent language speaker can help
a less competent language learner by
“building” their conversation. Examples:

- Maintaining a high level of interest and
understanding: nodding, agreeing, saying
“yes” regularly.

- Asking for clarification when something
is unclear.

- Discrete echoing, i.e. repetition of the
final word or phrase.

- Asking very short “conversation-oiling”
questions.

- Making very unobtrusive corrections
(structures/ lexis/ pronunciation), where it
is necessary for the communicative sense
of the conversation.

- Offering a word the speaker may be
having trouble in finding.

4.4.B. Communication Activities

¢ Role Plays

- Role cards should give information about
each pupil’s role as well as points relevant
to the task

- Role cards should be set up in such a
way as to get pupils to practice specific
grammar points

- Toensure the success of the role-play activity,
make sure pupils have fully understood the
task, their roles. Don’t forget to give pupils
sufficient preparation time.

e Discussions:

- Bring a topic to class

- Ask open-ended questions

- Give pupils time to formulate responses

- Feel free to play the devil's advocate if the
conversation stalls.

¢ Questionnaires: These may be useful to
practise repetitive language patterns.

e Group planning: e.g. The class plans a long
weekend trip to the Zagorochoria.

¢ Pyramid Discussion: e.g. What would be
the 3 most useful items to have if you were
lost in the jungle? Pupils start discussions
and reach a consensus in pairs, then in 4s
then in 8s and so on until you reach the
whole class.

e Puzzles and Problems: There are many
books on the market with puzzles and
these are a highly motivating way of
getting of pupils to exchange ideas and
solve tasks.

SPEAKING Teacher’s Book references:

e Pairwork: p. 18, 20, 62, 70

¢ Role Plays: p. 27, 38, 52, 59

e Discussions: p. 23, 26, 32

e Questionnaires: p. 29, 61

¢ Group Planning: p. 53, 62, 64, 69

e Games: p. 36, 38, 39, 65
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5. GRAMMAR

5.A. What pupils need to do in order to

assimilate new grammar:

1.Be exposed: Through reading and
listening activities expose pupils to lots of
language.

2. Notice: Provide exercises and texts so
pupils can see structures and patterns of
language use.

3. Understand the form, meaning and
use: Through exercises and charts focus
the learners’ attention on form and use
of the grammar points.

4. Try things out: Give the pupils the
appropriate contexts for them to try out
the structures.

5. Remember items: Through revision
and recycling, repeatedly return to the
grammar items taught.

5.B. Grammar can be presented through

Situational Presentation. Steps:

1. Establish Context: This can be done
using matchstick drawings

2. Establish meaning of target form: Add
other people or objects to present the
target form.

3. Introduce and practice target language:
Get one pupil to arrive at target
structure.

4. Generate more sentences from the
context: Get other pupils to generate
similar sentences using other prompts on
the board.

5. Recording it in notebooks: Pupils record
the structure in their notebooks.

5.C. Examples of other ways to present new
grammar:
1. Self-directed discovery: Pupils learn on
their own.
e Pupils go to a language learning Internet
site and learn all about a grammar topic.
¢ You hand out a list of 20 sentences with
the same grammar phenomenon and get
pupils to write the rules.

2. Explanation: You tell the learners the
grammar phenomenon.

e You tell a story about a weekend. Every
time you use the verb in the past simple

you write it on the board. At the end, you
write Past Simple above the list of verbs.

® You present the Past Simple in a chart
form.

3. Guided discovery: You facilitate the

learner to learn by himself

e You present a situation then ask pupils to
give you a series of sentences using the
same structure.

e You draw timelines on the board. You
elicit sentences using verbs in different
tenses: ask pupils to correct errors.

5.D. Practice: Controlled Output

1. Drill types:

a. Substitution: The teacher can vary what
needs to be substituted, thus increasing
or decreasing difficulty.

b. Transformation: More difficult than
substitution, here the pupil transforms the
sentence from one kind into another.

c. True sentences: Pupils give real
information, using the target structure.
2. Written exercises: The following are
different ways one can do written exercises:

a. Individually

b. In pairs

¢. In small groups

d. In teams and as a competition

e. Make a game out of it, e.g. in Twenty
Questions pupils practice the question form
creating questions with Yes/No answers.

5.E. Examples of Grammar Activities

1. Split sentences: Get pupils to match the

phrases from two 2 columns.

2. Grammar quiz: Ask pupils for Past Simple
and Past Participle of selected irregular
verbs. See list in TB.

3. Memory test: To practice Present
Continuous, show pupils a picture of
people doing different things for 10
seconds and then ask pupils to tell you
from memory what was happening.

4. Picture dictation: Pupils draw picture as
one pupil describes a scene to them.

5. Growing stories: Start one story and
pupils add sentences in turn to build up
the story. This can be done on folded
pieces of paper, where pupils add
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sentences without knowing what was
written before. For some fun, read them
out to the class afterwards.
6. Questionnaires: Pupils compile their own
questionnaires.
GRAMMAR Teacher’s Book references:
e Grammar Focus: p. 20, 22, 27, 29, 37,
39, 50, 52, 60, 63, 69, 72

6. VOCABULARY
Teaching language is associated with a

specific context. As we use language in order
to communicate, our identity of a reflective
practitioner urges us to focus on the following
factors within a given communicative
situation: sender, message and receiver.

6.A. Key points:

e |t is important that Vocabulary is taught
in its own right and is not always tagged
onto Grammar or Skills activities.

¢ You must continue to practise Vocabulary:
The teaching of Vocabulary does not
end once meanings have been explained
and understood by the pupils. Your
responsibility is that of:

- continuing to practise lexical items

- introducing new contexts where it might
be taught

- adding other words which might be used
in conjunction with that word

- training pupils to use monolingual
dictionaries

- training pupils to understand the difference
between receptive vocabulary (words which
we need to recognize and understand) and
productive vocabulary (items which we
need to use on a regular basis). At the lower
levels this distinction will be less marked.

6.B. Pre-teaching Vocabulary, before Listening

or Reading activity
Before doing a Listening or Reading

passage, you may want to use some of the

following ideas to pre-teach Vocabulary.

¢ Brainstorm words linked into the topic
area

¢ Match the words with the picture

e Predict which words may come up in the
passage

¢ Check the meanings in a dictionary
6.C. Vocabulary during Listening or Reading
work
e Deal with the item which a pupil may
specifically ask for or not deal with it
e Offer help individually rather than to the
whole class
¢ Give brief concise explanations
6.D. Vocabulary after Listening or Reading
work
¢ Get pupils to guess the meaning from the
context
e List words which belong to a similar group
® Give the opposites of words
e Find different words which the writer uses
to describe the same things.

6.E. Helpful ways of recording Vocabulary

e Lexical item list: this could include
columns with lexical item, pronunciation,
translation, grammar, collocations and
maybe an image

e Create a mind map grouping words

e Create topic webs

e What are other points which may be of
interest about a lexical item:

- Number of syllables

- The semantic space it occupies, e.g.
the differences between difficult, hard,
demanding etc.

- Any false friends in Greek

- Lexical families, i.e. other words related by
topic e.g. car, tyre, steering wheel etc.

- Lexical sets, i.e. other words related by
meaning e.g. car, automobile, vehicle etc.

- Any homonyms

- Prefixes and suffixes the word can take

VOCABULARY Teacher's Book references:

¢ Vocabulary: p. 22, 24, 40

7. TESTING PUPILS

7.A. We use 3 different types of tests:

¢ Placement: Used to assess the level of
new pupils.

¢ Diagnostic: Used during to identify learner
difficulties, gaps in knowledge etc.

® Progress: Used to measure pupils’ progress
in relation to the agreed syllabus.
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7.B. Tests should be:

e Valid: Tests should test only what they are
supposed to test.

¢ Reliable: A good test gives consistent
results. For example if a group of pupils
took the same test after 2 days, the results
should be the same.

¢ Practical:Easy to mark.

7.C. There are generally 2 types of questions:

¢ Discrete-item tasks: they test specific
language items, e.g. multiple choice.

¢ Integrativetasks: here a number of items
or skills are tested in the same question,
e.g. an extended writing task.

7.D. The following Test Type items could be
included when writing your own tests
e Fill in the blanks

¢ Multiple Choice questions

¢ Cloze sentences

¢ Sentence transformations

e Sentence re-ordering

e Sentence construction

e Correcting mistakes

7.E. When preparing your own tests:

e Assess the test situation: how long
should the test be

¢ Decidewhat to test: list what to include/
exclude in the test

¢ Balance the elements: decide on how
long you want each section of the test to
be and what test type items to include

¢ Weight the scores: if we want to give
equal weighting to the different sections
it is essential to balance the marking
scheme.

¢ Testthe test on fellow teachers: itis good
idea to try the test out on colleagues, to
see if it works, before giving out to the
pupils.

TESTS references:

¢ PB - Self-Assessment Tests: p. 23, 35, 47,
59, 71, 83

® TB - Progress Tests: p. 43, 75

8. PORTFOLIO WORK

Portfolio is an alternative type of assessment
and a language passport that can accompany
any foreign language learner who is interested

in presenting his/her skills. It is actually a
language learning ‘biography’ dossier that
can include evidence of the individual learner
style(s), level of strategy development, level
of language proficiency and collections of
individual or group work products.

e This should be a collection of work done
by pupils to show their commitment to
learning the language, show progress
achieved, show strengths.

e Pupils should feel a sense of ownership of
their portfolio and be proud of it. It is your
responsibility to ensure this takes place.

e Examples of different types of work:

- Different mediums (artwork, photos,
videos, computer printouts)

- Individual work (written work, artwork)

- Group work (projects and other work
related to group learning)

- Reflexions by the pupils themselves on
how they see their progress (diaries)

- Samplesof processes of how they have
achieved their work (drafts)

e Portfolio work achieves several different
aims:

- Pupils can compare and comment over
time on where they have progressed the
most

- Weaknesses can be identified, addressed
and remedied

- It gives the teachers a good overview of
the pupils’ development

- It gives the parents a summary of their
children’s progress

PORTFOLIO Teacher’s Book references:

e Portfolio: p. 24, 28, 30, 38, 54, 61

9. PROJECTS

e Projects are typically task-oriented rather
than language-oriented. Pupils learn
the language through doing something
practical.

e Typically projects will involve one of the
following tasks:

- Research,Writing, Designing, Preparing,
Performing, Making, Visiting.

- Inthefinal stage, pupils may Present, Display,
Perform or even Publish their results.
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¢ Examples of Projects are to be found in all
units of this course.

PROJECTS Teacher's Book references:

e Projects: p. 24, 28, 31, 41, 53, 65, 73

10. POETRY
10.A. Why is poetry important in the language
classroom?

¢ [t can make us see things in new ways.

e |t can be fun.

e [t's different - it makes for a break from
using the same old sentences about John
doing this or that.

10.B. Reading a poem in class. Steps:

® Set the scene by giving background
information

¢ Get the pupils to predict what vocabulary
items might be included

e Do a picture dictation: describe what
the poem contains and get the pupils to
draw the scene

¢ Give them other background information
about the author and period the poem
is setin

¢ Present the poem as if it were a mini
story before presenting them with the
real thing

¢ Get pupils to scan poetry anthologies and
present a poem that has inspired them

¢ Pupils may want to memorise poems they
really like

10.C. Writing a poem. Examples of activities:

¢ Provide a poem and ask pupils to fill in
the blanks

¢ Instant poetry: Give pupilsclearinstructions
to write simple sentences about things
around them. It's surprising how poetic
young people can be.

¢ Get pupils to invent metaphors.

¢ Photocopy and give pupils cut up poems
for them to re-order.

¢ Tell them about haiku (Japanese poems
with a maximum of 17 syllables). See if
they can write something in haiku.

11. DRAMA
Using drama in the classroom can be a

liberating experience. Pupils feel freer

from cultural constraints and are more

willing to experiment with language in
different contexts. It has been found to
be of particular benefit to shyer pupils.

The prerequisite is that will mutual trust

and respect or it is unlikely the work to be

useful.
Examples of Drama activities:

¢ Role-plays: Pupils act out discrete scenes
with the aid of role-play cards.

e Simulation: This is a much more complex
role-play involving maybe more characters
within one imaginary setting.

e Dramagames: By making pupils be funny
characters with quirky lifestyles can be
lots of fun.

¢ Guided improvisation: this is where
the teacher sets the scene and pupils
invent a story and characters, played by
themselves. Guided and encouraged by
the teacher a story should unfold.

e Acting play scripts: short sketches or
plays are acted out in class or on school
stage.

e Prepared improvised drama: pupils
invent scenes and perform them in class
or for the school.

PROJECTS Teacher's Book references:

¢ Role Plays: see under SPEAKING

12. CROSS-CURRICULAR
APPROACH

Many of the activities in the Pupil’s Book
have a cross-curricular link. The links are
stated in the Teacher's Book under each
activity heading.

A cross-curricular approach is necessary for
the development of the pupil’s ability toexamine
issues and problems of everyday life more
effectively. This also helps reduce knowledge-
centred teaching and the use of school time
can be maximised. The teacher’s role is that of
mediator in a learning process which becomes
for the pupil more self-directed.

The following are suggested teaching
strategies in order to achieve the pupils’
holistic development as individuals and
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social beings.

1. Explorationand discovery: This mainly
requires the students’ active participation.
Pupils explore and acquire knowledge by
themselves by learning “how to learn”.
Practices that create conditions making
"discovery” possible include: observation,
comparison, classification, exploration,
prediction, discovery of time relations,
comparison of events, problem solving,
brainstorming etc.

2. Presentations using appropriate
teaching aids: This can be done through
use of artwork, photos, transparencies,
videotapes, models and computer-based
representations. Special care needs to be
taken in discriminating what is presented
through the computer and what through
contact with the “real” world.

3. Discussions between the teachers
and the pupils or group discussions:
Discussions offer pupils opportunities to
speculate, evaluate, draw conclusions
and express views through the process of
dialectic argumentation and debate.

4. Collaborative teaching:  Dynamics
developed by small groups of pupils
working together are an ideal setting
for collective data processing. These are
particularly useful when undertaking
projects which in most cases in this course
are cross-curricular.

5. Directmethod of teaching - Narration:
Here the teacher intervenes directly during
teaching, transferring his/her knowledge
through speech.

CROSS-CURRICULAR TEACHING

Teacher's Book References:

Unit 1: Computer Studies, Geography; Unit 2:

Maths, Geography; Unit 3 & 4: Geography;

Unit 5: the Environment; Unit 7: History; Unit

10: History.
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UNIT 1 INTERNET FRIENDS AROUND EUROPE
PUPIL'S BOOK | FUNCTIONS GRAMMAR VOCABULARY CROSS- SUGGESTED
pp. 13-24 CURRICULAR LESSON
ELEMENT SCHEDULE
Lesson 1 Learning Simple Computer Introduce 4 teaching
Do you like to write Present Tense | parts. computer periods
computers? | an e-mail. in 3rd person hardware,
e-mailing and D A. Lead - In;
Expressing Expressing the Internet B. Speakng;
Likes and Likes, Dislikes C. Reading;
Dislikes. and Geography: |2) D1& D2.
Preferences. Countries, Writing.
Nationalities E. Listening;
Using and Flags 3) Grammar;
Present F. Speaking
Simple. Other & Writing;
Touching Languages: | 4) G. Writing.
upon how to say
Present “Good
Simple with Morning!”
Gerund.
Schooling
in Different
Cultures
Geography:
Which states
comprise
Great Britain.
Main cities,
population,
flowers.
Lesson 2 Asking Singular Nationalities 4 teaching
Internet questions form, alsoin | and Countries periods
friends to find out Question and
about other Negative. 1) A. Lead-In;
Nationalities. B.Listening
Describing a Highlighting & Reading;
typical “Day in | different C. Speaking
Your Life”. Endings in & Writing.
3rd person
Singular. 2) Grammar;
D. Writing;
3) E. Reading &
Speaking;
F. Writing;
4) G. Portfolio.
Lesson 3 Finding The British 3 teaching
The specific Isles, its periods
United information countries, its )
Kingdom about the flowers. DA, Lead'-ln,
British Isles B. Reading;
from a text C. Vocabulary
and filling in a 2) Project
chart 3) Self-
Assessment
Test
Teacher's Book ® Methodological Tips 17




UNIT 1

INTERNET FRIENDS AROUND
EUROPE

Cover p. 13

e Ask pupils to look at the cover page. Ask
them to look at the map in the background.
Elicit where the children come from.

e Ask the pupils about the Internet: what
they know about it, what they don’t
know about it and how people use it. Ask
which pupils have computers at home and
use the Internet. Check what they know
about e-mail.

TAPESCRIPT

Nadine: I'm French and | have lots of Internet
friends all over Europe. Do you?

Mark: Do you play computer games?
Kostas: Do you enjoy learning English? | do.

LESSON 1
DO YOU LIKE COMPUTERS?
Aims of the Lesson
a. To revise and present vocabulary related
to computers and the educational uses of
the Internet.
b. To familiarize pupils with the format of
an e-mail.
c. To get pupils acquainted with the culture
of the Internet.
d. To present and practice structures that
express likes/dislikes/preferences.
A. LEAD-IN
PB page: 14 / Time: 3-5 mins
+ Cross-curricular link: COMPUTER
STUDIES.
e Talk about computers with the pupils.
You may find that most of them will
have a computer and many will be on the
Internet.
e Check what vocabulary pupils already know.
Check they know what each item does.
- screen: where you view words and images
- mouse: it allows you to move around the
computer screen
- scanner: it is used to copy a picture or a

document into the computer

- printer: it is used to print documents

- microphone: you use this to speak to other

people on the Web

- speaker: this sends out sound

- keyboard: a piece of equipment with keys

to type information into the computer

- tower: where the computer processors,

drives and memory are located

¢ Then get them to do the exercise in pairs

and check their work.

KEY a. printer, b. tower, c. screen, d.

speaker, e. scanner, f. microphone, g.

keyboard, h. mouse

ACTIVITY BOOK:

UNIT 1 @ LESSON 1 e ACTIVITY Aep.7

KEY sentences with a. dancing, b.

painting, c reading, d. playing the violin,

e. skating, f. fishing.

DIFFERENTIATED ACTIVITY A e p. 64

KEY 1. a. printer, b. tower, c. scanner,

d. screen, e. headphones, f. speaker, g.

keyboard, h. mouse.

B. SPEAKING

PB page: 15 / Time: 3-5 mins / TB

Introduction p. 11

+ Cross-curricular link: COMPUTER
STUDIES.

Give them information about the Internet

and its uses.

Internet services:

1. Instant access to and transmission of data,
information, images from anywhere,
provided one has a computer and is
linked to the World Wide Web.

2. Marketing purposes where companies
(e.g. Amazon.com) as well as individuals
(e.g. through e-Bay) display and sell
products online.

3. Access to discussion lists, net conferences
and chatting.

4. Voice telephony (e.g. through Skype).

5. Involvement in Net games.

For more information, you may want to

read about this in the following website:

en.wikipedia.org/wiki/Internet

e Let them do Activity B in pairs and help

them with unknown words. Check their
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answers. Discuss any issues which may
cause misunderstanding.

KEYT,FT,T,T,T

C. READING

PB page: 15 / Time:

Introduction p. 9

+ Cross-curricular link: COMPUTER
STUDIES.

Pre-Reading Stage

Draw pupils’ attention to the format and

use of an e-mail message. Explain things

like the address, where it should be written,

the subject and paragraphing. If you have

access to a computer which has e-mail,

show them a real e-mail. Compare with the

writing process of a letter.

While-Reading Stage

Let them read the e-mail and complete the

information below the text.

KEY

1. He answers his e-mails.

2. He and his friends use the Internet to
find information.

3. He uses the Internet to talk

4. They use the Internet to play computer
games with his friend.

Post-Reading Stage

¢ Ask pupils to present their findings.

¢ Youcanextendthediscussionandtalkabout
a vast and sparsely-populated country like
Australia where children who live on farms
in some cases do their schooling through
Internet. They send in their assignments
to tutors who live many hundreds of miles
away using the Internet and they get their
feedback the same way.

D1. pre-WRITING

PB page: 16/ Time: 8 mins/TB Introduction

p. 10
Ask pupils to do activity D1 in pairs. They

have to read what's in the chart and tick

what's true for their partner. Let them work

for about 5 minutes on this.

D2. LISTENING

PB page: 16 / Time: 5-7 mins / TB

Introduction p. 10

Pre-Listening

15 mins / TB

¢ To prepare pupils for the listening activity,
remind them they should only keep notes
and there is no need to understand
everything which is said. The aim is to find
out the information to fill in the chart.

e Then, ask them to predict what kind of
information they expect to see written
here (names, free times activities etc).
“Can you tell me what some typical
names of English children are? Bob, Mary,
Susan, Tim, etc. What do children like
doing? Playing football, drawing, painting,
playing with friends.”

While-Listening

e Play the cassette/ CD once. Pupils listen
and fill in the missing information.

e Play the cassette / CD again and let pupils
check answers.

TAPESCRIPT

Susan: Hello! I'm Susan. Who are you?

Tom: I’'m Tom. How are you, Susan?

Susan: Very well, thank you. And you?

Tom: Fine, thanks. Listen! Are you ten, like me?

Susan: No, I'm eleven. I'm a student in the

fifth class of Primary school.

Tom: Oh, | see. | go to the fourth class, I'm

younger than you.

Susan: Well, then. What do you like doing in

your free time activities, Tom?

Tom: | like playing football and | also like

reading. But my favourite hobby is working

on my computer. I'm pretty good at it, you
know. | love surfing the Net, too. | find out so
many things about so many faraway places....

I also visit museums round the world and

make friends through the Net.

Susan: Oh, that’s nice. | like computer games

myself, but | also like jogging.

Tom: What about your favourite hobby,

then? You must like something in particular,

right?

Susan: Yes, absolutely. | love painting and |

want to be a painter when | grow up.

Tom: Wow, that’s fantastic. You must show

me some work of yours one day. Will you?

Susan: Of course | will. Id love to. Anyway,

see you later.

Tom: OK, see you tomorrow.
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Post-Listening

Now, invite pupils to compare their free
time interests with those of the two
children in the listening passage. Ask them
to report to the class what the similarities
and differences are.

Differentiated pedagogy (*): Appendix,
Exercise A, p. 133.

KEY
Name | Age | Likes Favourite Pastime
Susan | 11 | Computers | painting
jogging
Tom | 10 | Football computers
reading
E. WRITING
PB page: 16 / Time: 8 mins / TB Introduction
p. 10

¢ In small groups, pupils take turns in asking
each other what they enjoy doing. They
should find common interests.

¢ They should create and complete a chart
like the one below by adding names and
ticking the right box according to their
classmates’ answers. This way they can
see how many classmates enjoy what
things.

GRAMMAR FOCUS
PB page: 17 / Time: 10 mins / TB
Introduction p. 12
Aims
a.to review and consolidate
dislikes
b. to teach preferences
¢ Ask pupils to look at the structures in
the Grammar Focus section.
e Draw their attention to
a) the structures we use to express likes
b) the structures we use to express dislikes
and...
) those structures we use to express
preferences
e Point out the use of the infinitive or
gerund with the expressions. Use the
following table on the Blackboard
like/ enjoy + ...ing
don't like/ hate + ....ing
prefer + noun/ gerund + noun
prefer + gerund + noun
® Ask them to copy the tables in their
notebooks for future reference. Make
sure they indicate which structure
corresponds to each function.
interests names

likes and

1.

enjoy name...| name...

Draw
on the
computer

Meet
with
friends

Watch
sports
on TV

etc.

eDon't use the
terminology yet.

¢ One spokesperson from each group can
report back to the class.

ACTIVITY BOOK:

UNIT 1 ¢ LESSON 1 ¢ ACTIVITY Be p. 8

Pupils write sentences. Sample answers

p. 125.

infinitive + gerund

2.
3.
F. SPEAKING & WRITING
PB page: 17 / Time: 10-12 mins / TB

Introduction p. 10-11

Let pupils work in pairs and do the first part

of Activity F.

¢ Ask them to read the stages carefully and
help them when needed.

* Make the following drawing on the
blackboard and elicit what the members
of this club could include in their poster,
e.g. activities, photos, drawings, magazine
pictures, realia, etc.

DRAMA CLUB
In our club you can:

- Take part in plays

- Mime

- Sing and dance

- etc.
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e If students lack time, you can choose to
present their posters in the next lesson.

G. WRITING

PB page: 17 / Time:

Introduction p. 10

¢ Ask pupils to focus on the writing task.
They can use ideas they discussed in the
previous activities.

15 mins / TB

LESSON 2

INTERNET FRIENDS

Aims of the Lesson

a. To introduce the characters of this book.

b. To familiarize pupils with the idea of
“chatting” on the Internet with friends
both national or international (Internet
friends).

c. To revise vocabulary related to countries
and nationalities.

d. To familiarize pupils with the use of
the Simple Present tense and its use for
referring to permanent actions.

e. To make them write about “A Day in My
Life”.

f.To introduce the idea of the English
Language Portfolio.

Background knowledge
+ Cross-curricular link: COMPUTER
STUDIES.

Introduce the idea of having Net friends.
Explain that through the Internet it is possible
to use instant messaging. It is quicker than e-
mailing friends. You type a short note and you
send it to another person’s computer, where
it pops up on the screen. So, you can “chat”
with a friend if he/ she is online too, even if
both of you are using the computer for other
tasks. And, of course, you don't have to check
your e-mail inbox for new messages.

Another thing is that in this instant
message conversation more that two
people can take part, so a group of people
can be online exchanging responses at the
same time. You can exchange photos and if
you have microphones or speakers you can
talk, too. Finally, using web cameras you
can have a live conversation.

However you must also make pupils aware
of the dangers of chatting on the Internet.
¢ They should be very careful about creating

friendships with strangers.

¢ They should never reveal personal details
about themselves, such as names and
addresses.

There are many websites on this topic.

One is: http://www.youngmedia.org.au/

mediachildren/06_10_internet_benefits.htm

A. LEAD-IN

PB page: 18 / Time: 2-3 mins

¢ You present some websites that pupils can
visit at school with you, their Computer
Science teacher or even at home. Through
these sites they can find other pupils
around the world and they can establish
a network of internet friends. Note: They
would definitely need your help with the
IKY website (www.iky.gr).

e Brainstorm with pupils and see what they
might be interested in finding out from
say a friend in the United States or in
Australia.

B. LISTENING, READING AND WRITING

PB page: 18 / Time: 15 mins / TB

Introduction p. 9, 10

Warm up
Through the images and speech bubbles,

introduce the characters of the book.

Pre-Reading
Take the pupils through the chart and

what their task is. The listening must be

done with books closed.

While-Reading

e Play the cassette/ CD once.

e Before checking responses ask pupils to
open their books and complete missing
information after reading the dialogue.

e Check answers. Tapescript is in PB.

Post-Reading

e Ask them to complete the last line of the
box, i.e. the one about themselves.

e Check answers and correct structures
- remind them of Grammar Focus items in
the previous lesson.

e Finally check knowledge of vocabulary
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items included in the dialogue.

VOCABULARY NOTE:

“College” as used in France, Britain and the

United States:

*In France, the secondary education
institutions are called Colleges. These are
the equivalent of gymnasia in Greece.

e In Britain a college can be one of the
following:

1. A place where students generally over
the age of 18 are trained in a particular
subject, which does not always lead to a
degree, e.g. The Royal College of Music.

2. One of the parts of a particular university:
e.g. Trinity College, Cambridge which is
part of the University of Cambridge.

3. A private school e.g. Eton College.
¢ In the United States it is a place where

students can earn a first Bachelor's
degree. Auniversity offersboth bachelor's
degrees and advanced degrees.

ACTIVITY BOOK:

UNIT 1 @ LESSON 2 ¢ ACTIVITY A e p. 7

KEY 1d, 2e, 33, 4¢, 5b

UNIT 1 ¢ LESSON 2  ACTIVITY Be p. 8

KEY Athens, Mark, London, Marseilles,

France, 11, 5th, 12, West Wimbledon

Primary School, 12, student, 2nd, studying,

tests, homework, Kostas.

C. COUNTRIES & NATIONALITIES

PB page: 19 / Time: 10-15 mins / TB

Introduction p. 12

+ Cross-curricular link: GEOGRAPHY.

e Activity c.a, (p. 19). Draw pupils’ attention
to the characters of our book. Ask them
to re-read what Mark said in the first two
lines of the dialogue and what we can see
in the three bubbles.

¢ Then write the following sentences on the
Blackboard.

1. Kostas is from __ (pupils:
Greece)
sohe’'s___ (pupils: Greek).
2. Mark is from (pupils:
England)
so he’'s _ (pupils: English).
3. Nadine is from (pupils:
France) soshe’'s _ (pupils:

French).

e Draw pupils’ attention to the ways that
words to describe nationality are generally
formed by using endings like —ish or —ian
or —ese etc.

e Point out there are many exceptions.
Some common ones are: British, Scottish,
Welsh, French, Spanish, Greek, Dutch,
Swiss, Danish, and Turkish. For the people
United States, the word generally used is
American, but it is not used very often as
it is not strictly correct as it refers to the
continent and not the country.

¢ \Write the words they want on the blackboard
so that all pupils can check spelling.

e | et pupils work in pairs and do the Activity
for 2-3 mins.

KEY 1. Portuguese, 2. Russian, 3. Dutch, 4.

Spanish, 5. German, 6. Swiss, 7. Albanian,

8. Italian, 9. Greek

e Activity c.b, (p. 19). Allow 3-5 mins for the
activity. Pupils can use the map at the end
of the book.

PB, Appendix, p. 163. Bordering countries:
Portugal & Spain, Holland & Germany,
Switzerland & Germany, Greece & Albania,
Italy & Switzerland.

e Activity c.c. (p. 19).Offer your help when
needed.

Appendix p. 133 Act. C: An exercise to

give a glimpse of other languages.

KEY 1H, 21, 3C, 4J, 5E, 6A, 7G, 8B, 9F,

10D.

ACTIVITY BOOK:

UNIT 1 @ LESSON 2 ¢ ACTIVITY C e p. 8

KEY 1. British, Russia e 2. Italy

3. German e 4. Austria, Dutch e 5. Albania

Bulgaria ¢ 6. French ¢ 7. Danish e 8. Welsh e

9. England *10. American

GRAMMAR FOCUS

PB page: 20 / Time: 10-15 mins / TB

Introduction p. 12

Aim

a. To revise Simple Present tense used for
permanent actions.

Warm up

Invite pupils to look at the Grammar Focus
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section in PB Appendix (p. 20) and identify
the structure (i.e. Simple Present)
Presentation
¢ Askpupilsifthe factspresentedin Grammar
Focus are temporary or permanent. Elicit
from pupils that these are things that
happen usually and are permanent.
e Then elicit ways of forming:
1. the 3rd personsingularin the affirmative
form (present spelling problems)
2. the question form (focus attention to
do/ does use)
3. the negative form (don’t/ doesn't use).
e Write examples on the blackboard for
pupils to see and check understanding.
¢ Spelling of 3rd person singular forms:
A. Most verbs: add -s to infinitive
B. Verbs ending in consonant + y, change
they to i and add -es.
C. Verbs ending in -s, -z, —ch, -sh, or =X,
add -es to infinitive.
D. WRITING
PB page: 20 / Time: 10-15 mins
Introduction p. 10
¢ \Work on 1st person singular and ask pupils
to fill in the 3 charts.
e Ensure they talk about themselves and
write in the first person singular.
¢ Get them to also think of things which other
pupils might do but that they don’t do. Girls
might say “I don’t watch football on TV".
¢ Invite pupils to report to their classmates.
ACTIVITY BOOK:
UNIT 1 @ LESSON 2 ¢ ACTIVITY D ® p. 9
KEY
1. do you come from; come from
2. Does elephant climb trees
3. does a doctor do, works, takes care
4. do you see, visit
5. People in Greece celebrate,
I suppose, have, enjoying
6. does a postman do, works, delivers
E. READING & SPEAKING
PB page: 21 / Time: 10-15 mins / TB
Introduction p. 9, 11
+ Cross-curricular link: GEOGRAPHY.
Pre-Reading Stage
e Ask pupils to guess what an article with

/ TB

the title “A Day in My Life” could include.
“What does this mean? The passage talks
about a boy’s day. What do you do each
day? What time do you get up? What do
you study at school? Do you study Maths,
Greek, History? What do you do after
school? Do you play in the playground?”

While-Reading Stage

Invite pupils to read the article of this Irish

boy and, either highlight, or keep notes on

the blackboard for the three topics: times/
school subjects/ activities.

Differentiated Pedagoqy (*): For an easier

version assign only one or two topics to

pupils you feel that will not be able to cope
with this task.

Post-Reading Stage

o Elicit responses. Encourage critical thinking
by asking about similarities and differences
with their own pupil life. Talk about the
picture next to the reading.

e Ask them to find differences in the situation
depicted in the photo. “What time does
Richard get up and what time do you get up?
Do boys & girls in India have computers in their
schools? Maybe not, but we don't know. Do
you?”

F. WRITING

PB page: 21 / Time: 10-15 mins / TB

Introduction p. 10

This is to get pupils to express themselves

using the 3rd person singular question form.

¢ Set the scene by eliciting what they know
about India and how poor people are
there. Point out India is one of the most
advanced countries in terms of software
production and despite the fact that
people are poor many have access to
computers.

e Allow time for pupils to write questions.
Check correct use of “does”.

e Check a sample of work done by asking
pupils to read out their questions.

ACTIVITY BOOK:

UNIT 1 ® LESSON 2 @ ACTIVITY E® p. 10

KEY What's your name, How old are you,

Where do you come from, Where do you

live, do you like travelling, What else, Do
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you like sleeping, What else do you dislike

doing, What else do you like doing.

PORTFOLIO

PB page: 21 / Time: 10-15 mins / TB

Introduction p. 14

e Explain what a Portfolio is and talk about
its use. Use information presented in the
Introduction of the Teacher’s Book.

* Ask them to use ideas they have already
worked on.

¢ They should draw and colour in pictures.

LESSON 3

Aims of the Lesson

a. To familiarize pupils with the British Isles
and with some geographical and cultural
facts related to the countries therein.

b. To encourage them search for specific
information.

c. To consolidate structures taught in this
unit.

d. To involve and encourage them to make
their own project.

e. Touse sourcesin order to getinfor- mation
relevant to the successful completion of
their selected project.

A. LEAD-IN

PB page: 22 / Time: 10 mins

+ Cross-curricular link: GEOGRAPHY.

Pre-Reading Stage

e Encourage pupils to read the text quickly
(skim & scan) and answer the pre-question
“Where could one find a text like this?”

e Probable answers: in a geography book, in
an encyclopedia, in a guidebook, in the home
page of a British tourist organisation etc.

B. READING

PB page: 22 / Time: 10-15 mins / TB

Introduction p. 9

While-Reading Stage

e Ensure it is clear to the pupils what they
are looking for: the capitals and the
population.

¢ They are also asked to fill-in details of their
own prefecture.

* The Appendix p. 134 contains additional
reading on the Symbols of Britain.

C. VOCABULARY

PB page: 22 / Time: 10-15 mins / TB

Introduction p. 13

o Still related to the reading, the pupils
are asked to scan the text again and find
words related to the 4 lexical areas.

e You may like to say something about
the national flowers and check whether
Greece has its own national flower.

PROJECT

PB page: 22 / Time: 30 mins / TB
Introduction p. 15

¢ Invite pupils to work in groups. Make sure
that pupils form groups of more than 3-
4 members and that they are pupils of
mixed abilities.

Explain the process of work. They have two
different types of projects which they can
find in the Appendix, PROJECT, (p. 134).
Each group should choose one topic to work
on.

The pupils should agree on each one’s
role in the project (e.g. who is going to
be the “secretary” to keep notes, who
is going to collect the necessary material
or who is going to help with writing the
texts). Finally they have to decide on who
is going to present it to the class.

Explain to pupils there will be a deadline
for the completion of the project so they
might need to meet outside the school as
well.

Offer suggestions for the correct use of
sources available in the school (e.g. library
facilities, internet connection). Investigate
what sources could be found at home.

o Finally, ask the groups to present their work.
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UNIT 2 SCHOOL LIFE AND THE WORLD AROUD US

PUPIL'S BOOK | FUNCTIONS GRAMMAR VOCABULARY | CROSS- SUGGESTED
pp. 25-36 CURRICULAR LESSON
ELEMENT SCHEDULE
Lesson 1 Expressing Prepositions Vocabulary Introduce 3 Teaching
School feelings. to talk about | to talk about concept of Periods
life and time in the schools: different
feelings . Simple premises, currencies. 1) A.Lead —In;
Describing Present teaching B1. Reading;
good and Tense. department Maths: B2. Read
bad habits. etc. pie charts Again;
to present C. Feelings.
Words data in visual | 2) D. Listening;
to describe format. Grammar;
feelings. E. Speaking;
Health: Grammar.
Good and 3)F1&F2.
bad habits Writing;
(healthy G. Portfolio.
eating,
sports etc).
Geography:
Customs
from
different
countries
around
Lesson 2 Putting Adverbs of Talking about 3 Teaching
Talking together an frequency. sport. Periods
ﬁk;g;’;’ interview. A _Lead-.ln;
good Putting Highlighting B.Listening;
and bad together a different C. Reading.
survey and Endings in 2) D. Writing;
calculate 3rd person E. Vocabulary;
response per- | Singular. Grammar
centages. 3) F. Reading;
G. Speaking
Lesson 3 Gathering Vocabulary 3 teaching
Customs information related to periods
around and writin
the world about ’ customs. D A. Lead-In;
different B. Reading
world 2) Project
customs. 3) Self-
Assessment
Test
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UNIT 2
SCHOOL LIFE AND THE WORLD
AROUND US

Cover p. 25

Time: 5 mins

e Ask pupils to look at the picture of the
English school on p. 25.

e Ask: How is our school different / the
same with this school? Did you know most
pupils in the UK wear uniforms? What are
the pros and cons of wearing uniforms at
school?

e Pros: No need to buy a lot of clothes, no
competition with the other pupils, no worry
about what to wear, easy for the teachers
to spot the pupils when visiting places

e Cons: It is said to suppress free expression
through fashion choices, brings uniformity
etc.

TAPESCRIPT

Girl 1: How often do you get excited about

your school subjects?

Girl 2:I'mexcited about our school newspaper!

Do you have a school newspaper?

Boy: Where do you do your homework? At

school or at home?

LESSON 1

SCHOOL LIFE AND FEELINGS

Aims of the Lesson

a. to familiarize pupils with everyday routines
and the use of the Simple Present

b. to discuss pupils’ problems and every day
school life

A. LEAD-IN

PB page: 26 / Time: 10 mins

Brainstorm in class the idea of putting

together a newspaper or quarterly newsletter

in English.

o What would be the difficulties?

« What should it include?

e What would make it interesting for the
pupils?

« Who could they circulate the newspaper to?

B1. READING

PB page: 26 / Time:

Introduction p. 9

15 mins / TB

Pre-Reading

o With your pupils go over what a newspaper
looks like. Highlight that it is made up
of headlines, different articles, adverts,
announcements and a variety of other text
types.

e Focus on scan reading techniques. Explain
to the students that if you are good at
scanning, you read a lot faster. In “scan”
reading you are reading quickly, focussing
only on looking for specific information.
Pupils must understand they do not need
to know the meaning of every word (and
this is difficult for them to appreciate).

While-Reading.

Individually, pupils do the following tasks:

o The pupils need to understand what each
item represents.

o Also, what are the key bits of information
each piece of writing gives.

After-Reading

Check the pupils were fine about not

understanding every word. Go over what the

3 texts represent.

ACTIVITY BOOK:

UNIT 2  LESSON 1 @ ACTIVITY A e p. 11

Pupils write the sentences using the

prompts. Sample p. 125.

B2. READING

PB page: 26 / Time:

Introduction p. 9

Individually they fill in the blanks.

KEY 1c, 2b, 33, 4a, 5¢

C. WRITING

PB page: 27 / Time:

Introduction p. 10

1. Ask the pupils to guess which words
might match the children’s feelings. Do
not explain the words in the box.

KEY a. excited, b. sad, c. bored, d.angry, e.

sorry, f. happy

Whole class follow up: Can the pupils guess

why the children might be feeling that way?

Ask them to make short sentences orally,

e.g. She feels happy because it's her birthday

today.

D1. SPEAKING

PB page: 27 / Time: 10 mins / TB

10 mins / TB

10 mins / TB
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Introduction p. 11
In pairs, pupils check what each area listed
is used for.
While the pupils are busy with the above, draw
a map of the school on the blackboard. Then
ask the pupils if they can name the different
ACTIVITY BOOK:
UNIT 2  LESSON 1 @ ACTIVITY B e p. 12
KEY wakes, have, start, finish, prepare, use,
best, broomstick.
Pupils write the sentences using the
prompts. Sample p. 125.
DIFFERENTIATED ACTIVITY B o p. 68

1....at9.00 am.

2....at2.00 p.m.

3. ... with Mr Higgins

4. In the afternoon...

5. ... his broomstick

D2. LISTENING

PB page: 27 / Time:
Introduction p. 10
Following on from the previous activity, in
pairs pupils need to guess where the children
are.

TAPESCRIPT

1. Teacher: Now open your books at p. 15 and
look at exercise B. James! Stop

talking please and open your book.

2. Canteen assistant: Hi Matt! What are you
having today?

Matt: Just a chicken sandwich and some
orange juice, please.

Canteen assistant: That's 95p.

Matt: Here you are

Canteen assistant: Thank you.

3. Matt: I'd like to borrow this book, please.
Librarian: Yes, of course. Fill out this card and
give it to me. You have to bring it back within
15 days.

4. Matt: Come on now. Who wants to play
ball and who wants to play hide and seek. Let’s
see. Bob you come over here and Fiona you go
over there.

5. Teacher: Ok, class, let's save this file under
the name Document 3 into the hard disc...
Matt: Excuse me, sir. How do | open this file?
| think there’s something wrong with my
computer.

10 mins / TB

Teacher: Well, let me see.

6. Teacher: Be careful everyone. Hold the test

tube over the fire and see how the colour

changes. All right now let’s add some sulphur
dioxide and see what happens. Be careful Mary,
don’t hold your hand next to the fire.

KEY

1. teacher talking in classroom;

2. grown-up and student talking in cafe-

teria or school canteen;

3. grown-up and student talking in school
library;

. child talking in schoolyard;

. in the computer lab;

. teacher talking in chemistry lab.

. ROLE PLAY

PB page: 27 / Time:

Introduction p. 11

o Read through the Canteen menu.

» Say a few words explaining the currency in
Great Britain and how it compares to the
euro. The exchange rate given fluctuates.

o Read through and with one pair of pupils,
act out the two models.

o Make sure pupils in each pair know exactly
what role they are playing.

o In pairs, pupils act out the mini dialogues.

m o vl b

15 mins / TB

GRAMMAR FOCUS

PB page: 28 / Time: 15 mins / TB

Introduction p. 12

Go over the grammar in the chart and

highlight the differences between the uses

of the 3 prepositions.

ACTIVITY BOOK:

UNIT 2  LESSON 1 @ ACTIVITY C e p. 13

KEY

Column 1: on, in, on, at, on

Column 2:in, in, at, in, on

Column 3:in, in, at, at, at

F1. WRITING

PB page: 29 / Time:

Introduction p. 10

Review the Halloween Party invitation on p.

26.

e Check pupils
information.

10 mins / TB

remember the main
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a. The party is on Tuesday, October 31st

b. The party starts at 6.00 p.m.

¢. The party is at the school play ground.

F2. WRITING

PB page: 29 / Time: 15 mins / TB

Introduction p. 10

Pre-Writing

Ensure the pupils do write the questions down.

Tell them they may discuss the issues in L1.

While-Writing

In pairs, if necessary the pupils can help each

other with question forms.

Post-Writing

See that they learn at least one new and

better habit from their partner.

ACTIVITY BOOK:

UNIT 2 @ LESSON 1 ¢ ACTIVITY D e p. 13

Suggested KEY

- Hi, I'm Jim!

- Do you like this school?

- What do you do in the afternoons?

- Have you made some friends?

- Would you like to come and play football
this afternoon with my friends and me?

G. PORTFOLIO

PB page: 29 / Time:

Introduction p. 14

Individually, tell the pupils to combine the

answers from the previous activity in a short

paragraph and if there is time add a small

drawing.

PROJECT

PB page: 29/ Time:

Introduction p. 15

Make sure you prepare your pupils beforehand

for this project. Give them 2-3 days notice

and keep reminding them of what they are

looking for and what to bring to school.

They can choose, as a class, to do either one

or the other project. The first is about feelings

and the second about the canteen.

Get them to work in small groups. If they

choose the first one, it is important they

practice at expressing their feelings clearly

before the presentation.

15 mins / TB

25 mins / TB

LESSON 2

TALKING ABOUT HABITS,

GOOD AND BAD

Aims of the Lesson

a. to learn to talk about good and bad

habits

b. to learn how to express the concept of

frequency using different adverbs.

A. LEAD-IN

PB page: 30 / Time: 10 mins

« To set the scene for the listening to follow,
ask the class the questions given about
sports people.

o Also raise questions about leading a fit life.
What do the pupils consider healthy living
habits?

B. LISTENING

PB page: 30 / Time:

Introduction p. 10

Pre-listening

e Do the pupils remember Greece in the
2006 Basketball World Cup. Greece nearly
won the gold medal; in fact she won the
silver medal. Do the pupils remember who
won the final? (Spain won)

o Do the pupils remember the names of key
players in the Greece teams of the past?
Answer: Nick Galis, Panagiotis Giannakis,
and Panagiotis Fasoulas.

While-Listening

A basketball player is at a school being

interviewed. Do the first listening with books

closed. During the second listening, the
pupils fill in the blanks.

TAPESCRIPT

Teacher (T): We are very happy to have such a

famous person here today.

Guest (G): | am happy to be here!

T: How did you become so famous?

G: | practice a lot. | (1) sleep well. | (2) eat

healthily. And, my family is always behind me.

T: How many hours do you (3) practise each

day?

G: About (4)six hours, plus | train to stay fit.

T: Is the (5) food you eat important?

G: Yes, it is very important for a (6) basketball

player to eat well, like any other professional

15 mins / TB
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sports person.

T: After a very successful career in Greece nearly
winning the world cup, you are now living in
the States. Do you enjoy life in Houston?

G: It's different but | like it very much. Of
course | still (7) play for Greece and | often
come to Athens.

T: What do you (8) do in the evenings in
Houston?

G: 1 (9) watch Greek films!!

T: What do you have to recommend to young
children who want to play basketball at a
professional level?

G: You can be successful only if you (10) train
very hard and you are passionate about the
game. And of course you need to be talented
as well.

T: Thank you. It was a pleasure having you
here.

Post-Listening

Elicit answer from the class. The famous
person is Vassilis Spanoulis, the basketball
player. He has since returned to Greece.
ACTIVITY BOOK:

UNIT 2  LESSON 2 ¢ ACTIVITY A e p. 14
KEY geography, history, maths, gym,
chemistry, French.

C. WRITING

PB page: 31 / Time:
Introduction p. 10
Teacher can do an example orally before the
pupils start writing.

KEY Good Habits: He sleeps well; He eats
healthily; He practises a lot each day; He
trains very hard.

Bad Habits: None

ACTIVITY BOOK:

UNIT 2  LESSON 2 e ACTIVITY B e p. 14
Free for pupils.

D. WRITING & SPEAKING
PB page: 31 / Time:
Introduction p. 10, 11
Pre-Writing

Before the children write their answers,
check what sports the children do. Write
on blackboard a list of sports. Orally go over
what the children should avoid doing before
each sport they practise.

15 mins / TB

15 mins / TB

While-Writing

The children can add other sports of their
own.

Post-Writing

Once the children have written their answers,
go over them and see what the class as a
whole can all learn from their answers.

E. VOCABULARY

PB page: 31 / Time:
Introduction p. 13

KEY 1. We are happy to have...
2. I'm happy to be here...

3. Do you enjoy life in...

4. What do you recommend ....
5. Thank you. It was a pleasure...

15 mins / TB

GRAMMAR FOCUS
PB page: 32 / Time:
Introduction p. 12

o Ensurethepupilsunderstandthe percentages
between the different adverbs.

e GO over the position of these adverbs in
sentences. Give them more examples to
teach them about the position of adverbs.

ACTIVITY BOOK:

UNIT 2  LESSON 2 ¢ ACTIVITY C e p. 14

Free for students, based on prompts from

chart. Sample 125.

F. QUESTIONNAIRE
PB page: 32/Time: 15mins/TBIntroduction
p. 1
Pre-Reading
Introduce the activity by saying we all live
differently and that, leading onto the next
activity, it is interesting to do surveys to see
how different people do different things.
Surveys help us understand trends and if
there are negative trends these can then be
rectified.
While-Reading

In pairs, child A acts as the market
researcher and child B as himself. Child A
reads and ticks off the answers. The roles are
then reversed. The answers are then used in
the survey to follow.
ACTIVITY BOOK:
UNIT 2 e LESSON 2 e ACTIVITY D e p. 15

10 mins / TB
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Free for students, based on prompts.

G. WRITING & SPEAKING
PB page: 33 / Time:
Introduction p. 10, 11

+ Cross-curricular link: MATHS.

Teacher introduces the activity by explaining

what a pie chart is: using different colours

within the same pie, it helps understand
information at a glance. This is linked to
what pupils will do in their maths classes.

o A key aspect of the pie chart is to be able
to convert the total data into fractions.
The pupils need to understand that, for
example, if you have 30 pupils, 5 of whom
give answer A, 5 answer B and 20 answer
C, two thirds of the pie will be one colour
and the remaining part will be divided into
2 equal parts, with two more different
colours (2045+5=30).

e To gather all the data, ask the pupils to
raise their hands for the replies to each
guestion. Then count and record answers
on the blackboard.

e On separate pieces of paper, the pupils
then convert the answers for each question
into pie charts. To speed things up, teacher
should divide class into 2 groups, where
one half does 4 questions and the other
half the other 4. Make sure they use
different colours for the different sections
of the pie.

Other examples of charts

15 mins / TB

ACTIVITY BOOK:
UNIT 2  LESSON 2 @ ACTIVITY Ee p. 16
Free answers. Sample answers p. 125.

H. PORTFOLIO

PB page: 33 / Time: 20 mins / TB

Introduction p. 14

e Prepare your pupils by asking them to
choose beforehand which question they
want to do.

e For the first question, they need to decide
which famous person they want to
interview. They can look for photos, picture
etc. and bring them to school to add to the
interview.

¢ Examples of both Portfolio activities can be
stuck on the classroom walls.

ACTIVITY BOOK:

UNIT 2 e LESSON 2 ¢ ACTIVITY Fe p. 16

KEY

1. It leaves at 10.25

2. The ticket is 20,10 euros

3. There are 5 trains each day

4. It takes 6 hours

5.1t's 5,50 euros

UNIT 2 ¢ LESSON 2  ACTIVITY G e p. 17

Pupils use the information to complete the

sentences.

LESSON 3

CUSTOMS AROUND THE WORLD

Aims of the Lesson

a. to revise and consolidate Simple Present

b. to talk about customs and traditions in

England, Greece and around the world

A. LEAD-IN

PB page: 34 / Time: 15 mins

+ Cross-curricular link: GEOGRAPHY.

¢ Ask pupils to think of some strange habits
that they may know or may have heard of
from their parents or grandparents.

*Be open to ideas from pupils who come
from more remote areas or other countries
where old traditions are still alive.

e Encourage them to talk about these in
class even if they use some Greek words to
communicate

Presentation. Allow pupils a few minutes

to read the text and make sure they have

understood by asking questions like:

¢ \What do hotel managers do in Japan? What
do people eat in Korea? What do Muslims
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do before they enter a mosque?

¢ \What happens in England and the USA
when it is somebody’s birthday? How do
they name the third child of a family in
America?

Practice. Continue by

questions like:

eDo people in Greece/Albania/Russia (&
other countries) have any special dishes?

¢ \What do you do when you enter a church?
(Light a candle etc.)

¢ Whose names do the children usually take
in your family?

B. READING & WRITING

PB page: 34 / Time: 20 mins / TB

Introduction p. 9, 10

Turn to Appendix p. 135

¢ Ask pupils to look at the chart and focus
their attention on the customs and habits
of English people. Are there any similarities/
differences? Ask them to talk about them.
Do they find anything strange? What is
that?

¢ Encourage the pupils to work in groups
and write down about their own manners
and habits. Have them present their work
in class.

PROJECT

PB page: 34 / Time: 30 mins / TB

Introduction p. 15

+ Cross-curricular link: GEOGRAPHY.

To be done in small groups. Make sure the

pupils have all the necessary equipment to

asking  further

create the posters: scissors, glue, cardboard

and the realia for the project. Encourage

pupils from non-Greek backgrounds to talk
about their own national customs.

The photo on the right, is of a traditional

sport from Scotland called the “Tossing of

the Caber”. The man who can throw the
bare tree trunk the farthest is the winner.

The tree trunk is about 18 ft long and weighs

about 115 pounds, that is about 52 kgs. This

sport is practised at the Highland Gatherings

Games, events in Scotland lasting a few days

where different clans come together in the

open air and there is dancing, traditional
sports, animal shows and lots of eating and
drinking.

CULTURAL CORNER

+ Cross-curricular

HISTORY.

¢ The curiosity of your students might have
been aroused by the photo of “The Tossing
of the Caber” (see above) at a Highland
Games show.

e Scotland is a country very rich in ancient
traditions which are unique. Ask your
students to tell you what they know about
the country, its people, its history, its
monsters!

¢ This is a text which tells you a lot about
some of the traditions of Scotland. Some
of them you may know, hopefully some of
them will be new to you!

link: GEOGRAPHY &
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CULTURAL CORNER

SCOTTISH CUSTOMS AND TRADITIONS

The visitor to Scotland should be aware of the customs of the country as otherwise they
may be confused by the behaviour of the Scots, which may seem odd at times if one is
unaware of the traditions and beliefs which lie behind them.

There are a number of important things the visitor should know about including the
Clan System, the Highland games, Hogmanay (the most important festival in the Scottish
calendar), Burns Night and above all, at least when visiting the highlands, religion in
Scotland. This is particularly important when visiting Caithness and Sutherland where
religious observance is taken very seriously and great offence can be caused by the careless
visitor who does not observe the rules.

FEUDS

Feuding (particularly in the highlands) between the clans, and between different religious
groups is a long-standing tradition in Scotland and is deeply ingrained in the character
of the people. The animosity between the supporters of the two Glasgow football teams
(Celtic and Rangers) is a modern manifestation of the Scots’ deep psychological need for
a fight.

Some Clans have long standing feuds with other Clans, sometimes for good historical
reasons, which have become almost a tradition. The most well known example of this is
probably the long-standing hatred of the McDonalds for the Campbells, which dates back
to the Massacre of Glencoe. Although centuries have passed and some McDonalds are
ostensibly best friends with some Campbells, so deeply rooted is the subconscious mistrust
that unaccountable rows
will break out between
these ‘friends’ for no
apparent reason.

Many Scottish Clans
have internal  feuds
and individual family
memberssometimes have
the worst feuds of all.
Feuds are so customary
and basic to life amongst
some Scots (particularly
some Highland families)
that it is not unknown
for a Scot to die from
lack of someone to fight
with. This is particularly
true for certain women
who will keep up an
almost demented lifetime
feud against another
person for a perceived
slight or wrong that any




other human being would forget. The phrase ‘hell hath no fury like a woman scorned’
undoubtedly originated in Scotland!

THE HIGHLAND GAMES

The Highland games is a curious spectacle consisting mostly of big hairy men in skirts
and vests chucking big logs and swinging iron balls on chains round their heads. These
activities are known respectively as tossing the caber and hammer throwing and take
place at events called “highland gatherings” - the last remnants of the “gathering of
the clans” (a good excuse for fistcuffs, of which
many Scots are fond, in the old days).

The other main attraction is the Pipe bands.
These are groups of men (in modern times it
can be both men and women); each group has
matching skirts, fancy jackets and strange little
hats. They march around squeezing the air out
of big tartan bags (known as bagpipes) and
blowing it in again through a pipe attached to
the bag. This results in a horrible racket known
as “the skirl o’ the pipes” which is almost
indistinguishable from the noise made by the
haggis during the mating season. These pipe
bands often turn out to be Australians, not Scots
at all! Seriously though, the pipe bands are not
to be missed if you are visiting Scotland. There
is, in my humble opinion, no sound in the world
more moving than a good solo piper or a good
pipe band, many’s the time I've been moved to
tears.

(Information from selected websites on Scotland)




UNIT 3 PLACES

PUPIL'S BOOK | FUNCTIONS GRAMMAR VOCABULARY CROSS- SUGGESTED
pp. 37-48 CURRICULAR LESSON
ELEMENT SCHEDULE
Lesson 1 Expressing I (don't) think | Adjectives to Geography: |4 teaching
The place Opinions / it seems to describe Cities. | Teaching periods
we live in and Making | me that..... Students d-n:
Suggestions | In my Occupations, Map Reading |V A- Lead_—ln,
opinion... Places of B. Reading &
Why don’t Work, Geography: Writing.
you...? Methods of Cities 2) C. Writing;
How Transport. Around the D. Listening;
about...? World. E. Game.
Phrases 3) Grammar;
to Express The F. Writing.
opinion Environment .
& Make and Cities: 4) G. Portfolio.
Suggestions. how to
improve it.
Lesson 2 Directions: Highlighting Directions: 4 teaching
How can | Asking for different Left, Right, periods
getto...? and Giving endings in Straight )
Directions 3rd person Ahead. DA Leadfln,
Singular. B. Reading &
Nationalities Writing. .
and Countries 2) C. Writing;
D. Listening;
E. Game.
3) Grammar;
F. Writing.
4) G. Portfolio.
Lesson 3 Finding Towns, Cities, 3 teaching
Talking information their location, periods
about a about cities their )
town in around the history. DA Lead.-ln,.
Greece world and B. Readln?,
writing C. Vocabulary
about them. 2) Project
3) Self-
Assessment
Test
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UNIT 3
PLACES

Cover p. 37

Time: 5 mins

Check pupils understand what the different
places shown are.

Ask them which places they go to daily, on
a regular basis, seldom or never.

Ask pupils how they get there. On foot, by
car, by bus?

Pupils listen to the noises and match to places.

LESSON 1
THE PLACE WE LIVE IN
Aims of the Lesson
a. To make pupils talk about the place where
they live, about their parents’ workplace
and ways of getting to work / school
b. To revise vocabulary related to buildings,
services and methods of transport
¢. To teach how to express opinion and
make suggestions
d. To make pupils aware of the problems
of living in a city and make them express
their opinions on related issues
A. LEAD-IN
PB page: 38 / Time: 3 mins
¢ Allow pupils a few minutes to look at the
guestionsindividually. Then elicit responses
and have class discussion.

B. READING & WRITING

PB page: 38 / Time: 5-7 mins / TB

Introduction p. 9, 10

+ Cross-curricular link: GEOGRAPHY.

Pre-Reading

¢ Ask pupils to identify what the situation
here is and who the participants of this
exchange are. The 3 Net friends are
talking about the cities where they live
and about the way their parents go to
work.

e Elicit information about the images: e.g.
“"Whatis it that they all have in common?”,
They all live in cities. They live in different
cities but with similar problems. In cities
and towns they can get to work by car,
bus, metro, on foot. In villages they may

get to work on foot.

¢ Ask the pupils to read the instructions and
check they have understood them. Check
they have understood the chart on the
following page.

While-Reading

¢ Pupils read the bubbles & complete the chart.

¢ Allow them to check information in pairs.

Post-Reading

Ask the pupils if they can identify problems

in the ways the 3 children’s parents choose

to travel to work. “What are the problems
with the way the 3 parents go to work?

Kostas's mother can’t find parking. Nadine’s

parents may have a long and tiring bus ride.

Mark’s father is the lucky one - he walks to

work.”

“What other way can Kostas's mother

get to work? She can take the bus or the

metro. The metro is fast and efficient. The
bus may be slow and hot in the summer
months.”

ACTIVITY BOOK:

UNIT 3  LESSON 1 ¢ ACTIVITY Aep. 18

KEY 1. supermarket, 2. watch films

3. post office, 4. play tennis/basketball/

etc, to do sports, 5. bookshop, 6. church

(or the Town Hall), 7. toy shop, 8. bank

DIFFERENTIATED ACTIVITY A e p. 71

KEY 1. supermarket, 2. cinema, 3. post-office,

4. sports centre, 5. bookshop, 6. church, 7.

toyshop, 8. bank

C. WRITING

PB page: 39 / Time: 7-10 mins / TB

Introduction p. 10

¢ In pairs, pupils prepare a small paragraph
like the ones in Act. B (p. 38). They first
discuss orally, take notes and then help
each other with the writing.

e After the main writing task has been
completed, in pairs they can make a
statistical chart like the model given below
and compare their results with those of
the other classmates.

¢ They could also compare the way they get
to school and go to their evening classes
- e.g. music lessons, sports, guitar/ piano
lessons, foreign language lessons.
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METHODS OF TRANSPORT MEANS
BY CAR

BY TAXI

BY BUS/ KTEL

BY TRAIN/METRO

BY TRAM

BY BOAT

ON FOOT/BIKE/MOTORBIKE

OTHER

ACTIVITY BOOK:

UNIT 3 @ LESSON 1 o ACTIVITY B ® p.18

vet butcher  motorbike taxi lake

bus farmer singer sports centre cook

bank supermarket doctor vegetables  lorry driver
foot read mechanic_journalist nurse

D. LISTENING

PB page: 39 / Time: 5-7 mins / TB

Introduction p. 10

The aim here is to revise vocabulary from last

year's book related to shops and services.

Pre-Listening

e Remind pupils of buildings already met
in last year's English book. Brainstorm
and ask them to name shops and services
they have in their area. Help them with
vocabulary (e.g. town hall, hotel, office
building, theatre, playground, sports
centre, toy store, post office, shopping
centre, eto).

eYou could have some flashcards ready
for this purpose made of drawings or
magazine pictures. They could show
objects or things one could find or do in
such places, e.g. photos of toys for the
toy shop, pictures of clothes or shoes for
the shopping centre, groceries for the
supermarket, etc.

While-Listening

e Ask pupils to identify the shops in the
photos in their books, as well as the three
persons.

¢ Play the tapescript once.

¢ Encourage pupils to work in pairs and
compare findings.

e Play the tapescript a second time and have
them check their answers.

TAPESCRIPT - Kostas speaking:

“Ok, loanna, | think you should get the map,
pick up the guidebook from your house and
then buy some bread for our sandwiches. Mark
and | will buy the ham, tomatoes and the fizzy
drinks and then get the bus tickets from the
newsstand. / don’t think we'll take the metro.
We'll get plenty of fizzy drinks as it looks like
it’s going to be a hot day. Mark and I will also
pick up the ball, Frisbee from home... and we
won't forget the cakes from the cake shop!
How about we all meet up here in about 40
minutes and then we’ll set off?”
KEY Mark & Kostas - newsstand, home,
supermarket, cake shopage loanna - bakery,
house
Post-Listening
Have pupils report to the class on which
of the characters does what and ask them
about what else they could do in such
places in their neighbourhood. “What
else can you buy in a cake shop? Milk,
sometimes bread, mainly freshly made
cakes. What else can you find in a bakery
besides bread? Milk, cakes, dry biscuits. In
a supermarket? Everything.”
ACTIVITY BOOK:
UNIT 3 @« LESSON 1  ACTIVITY Cep. 18
KEY
1. Where does Jack come from?
He comes from Great Britain.
2. Where does he live?
He lives in Cambridge.
3. What's his job/ What does he do for a
living? He's an actor.
4. Where does he work? He works at a
theatre.
The rest are free answers.

E. GAME

PB page: 40 / Time: 10-15 mins / TB
Introduction p. 11

This game could be played either in pairs or
in groups. It could be played by the whole
class split in two groups.

Ask pupils to prepare their cards. In each
role play card they should write: a) a place
to visit, b) the reason why and c) the how
to get there.

1. Make them read the instructions in the
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Pupil’s Book and check understanding. If
necessary use L1 to explain instructions.
2. To make sure pupils have understood,
invite one pupil to play with you.
3. Pupils do the activity.
4. Move around and monitor progress. Offer
help when asked for it.
. Ensure they use the L2 in their exchanges.
6. Stop them when time is up and ask for
the winners. Congratulate all pupils for
the successful completion of the task.
CD-ROM for 6th Grade. Do Activity “Space
House” , "Map"”, “Places” (BUILDINGS)

ul

GRAMMAR FOCUS

PB page: 40 / Time: 7-10 mins / TB

Introduction p. 12

Aims

a. to express opinion

b. to make suggestions

¢ Pupils look at the structures presented in
the Grammar Focus section.

* Pupils tell you the ones to express opinion.

e Make sure they understand structure of
the -ing form of the verb (gerund) which is
used in expressing opinions.

¢ Do the same for the expressions used to
give suggestions.

Write the following tables on the blackboard

and ask them to copy it in their notebooks

for future reference and revision purposes:

Expressing Opinions
| think that

| don’t think that

It seems to me that
In my opinion
Making Suggestions
Why don’t you...?
Let's ... + base form of verb
How about ... + -ing form

+ —ing form

As oral practice, ask pupils to use the
expressions in the tables to express
opinion or make suggestions giving them
some topics to think about; e.g. using
public transport instead of private cars,
buying a present for a friend, spending an

evening at home.

ACTIVITY BOOK:

UNIT 3 ¢ LESSON 1 ¢ ACTIVITY D ® p. 19

1. Why don't you follow their advice?/
Let’s follow their advice.

2. Wait for the traffic lights to change and
look both ways before crossing.

3. How about leaving the books at home?
Sample issues p. 125.

F. WRITING

PB page: 40 / Time: 3-5 mins / TB

Introduction p. 10

+ Cross-curricular link: ENVIRONMENTAL
STUDIES.

¢ Pupils look at the text on p. 41.

e Initiate discussion on the type of
organization WWF is, what type of text
this is, what the WWF is asking for. For
background information, see box below.

¢ Brainstorm issues listed in pupil’s book.

¢ In pairs pupils then write their suggestions
and comments on the issues.

e | ater get them to share their ideas with
other groups.

* Then get some pupils to read aloud their
comments and suggestions.

WWF Greece
WWEF Greece, the conservation organization,
was founded in 1990. It is part of the
international family of WWEF, which
comprises of 29 national organizations and
works for the protection of our planet in
over 100 countries. With about 5,000,000
members worldwide, WWF works at the
local level lobbying governments and
international organizations for integrated
and long-term solutions to the earth’s
environmental problems. WWF Greece is
actively supported by its 11,000 members.
With its headquarters in Athens, it has
established local teams in N. Pindos, Dadia,
Lake Kerkini, Lake Prespa, Zakynthos
island and Kastelorizo island. In addition, it
expresses integrated positions on specific
environmental issues and addresses these to
the political authorities. WWF Greece also
organizes awareness campaigns and other
educational activities.
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From “Exhibition on the nature and culture
of Zagori” booklet.

PROJECT

PB page: 41 / Time: 10-15 mins / TB

Introduction p. 15

In groups, pupils work on the Portfolio

activity. They follow the steps below:

1. Choose an issue.

2. Discuss possible problems related to
the issue, give opinions and make
suggestions.

3. Think of how a poster could illustrate the
problem.

4. Pupils assign roles between themselves
and start collecting materials.

5. Once completed, they present their poster
to the rest of the class and if possible stick
it on classroom wall.

ACTIVITY BOOK:

UNIT 3 @ LESSON 1 o ACTIVITY E e p. 20

KEY

1. Athletes always get up early in the
morning.

2. Never cross the street on a red light.

3. How often does your best friend go to
the cinema?

4. What do you like doing in your free
time?

5. lusually walk to school, but when it rains
my father drives me there.

LESSON 2

HOW CAN | GET TO ...?

Aims of the Lesson

a. To teach ways of asking and giving
directions

b. To familiarize pupils with the idea of
using city maps

¢. To teach vocabulary related to
directions and location

A. LEAD-IN

PB page: 42 / Time: 35 mins

¢ Invite pupils to look at the question.
Elicit “asking for directions”. Point out
that we both ask for directions and give
directions.

e Remind them of a few structures taught

in “D" Dimotikou.

e Make sure that all pupils understand
“right” and “left”. Ask them to raise their
left hand, then their right hand, left, right,
right, etc. You can extend that type of
activity to eyes, touch left/ right ear, etc.

B. GAME

PB page: 42 / Time: 2-3 mins / TB

Introduction p. 11

+ Cross-curricular link: ROAD SAFETY.

e Check pupils know Left, Right, Forwards
and Backwards.

e Give clear intsructions on how to play
Simon Says, as indicated in Pupil’s Book.

C. LISTENING

PB page: 42 / Time: 5-7 mins / TB

Introduction p. 10

e Discuss with pupils about a city map.
Use the picture in this activity to clarify
issues that children at this age might
find difficult to tackle, such as knowing
where they are on the map, orientation,
distances, landmarks.

e Check they know the cardinal points of a
compass. Use the compass on the top left
to review North / South / East and West.

e Ask them to look at the map on p. 42.

o Letthemreadtheinstructionsoftheactivity
and help with unknown vocabulary.

¢ Play the tape/ CD twice.

TAPESCRIPT

Mark: How can | get to the Youth Centre?

Kostas: Go along Maditou Str., past the police

station and straight along into Kordelion Str.

When you reach Nigdis Str. turn right and go

past the church. Turn left at the 2nd street after

the church (that fs Omirou Str.) and at the next
corner turn right. That is Megalou Alexandrou

Str. The Youth Centre is a bit further along on

the left. To repeat: straight along, right, past the

church, left and right again. Got that?

Mark: Yes, Kostas, thanks a lot.

D. ROLE PLAY

PB page: 43 / Time: 5-6 mins / TB

Introduction p. 11

* In pairs, pupils take turns so that they both
ask and give directions.
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¢ The pupils can choose either 1 or 2.

e Invite two pairs to act it out the role play
in front of the class.

¢ As an extension you can ask pupils to give
directions from their classroom to other
rooms in the school.

E. LISTENING

PB page: 43 / Time: 5-7 mins / TB

Introduction p. 10

Pre-Listening

Let pupils read the instructions and look

carefully at the map. Initiate conversation

about this area, which is a popular tourist

destination in Athens.

TAPESCRIPT

Pierre: Excuse me...Do you think you could tell

me the way to a good traditional restaurant

in the area?

Passer-by: Sure. Go down the Acropolis hill,

along Areopagitou Street and turn left in

Adrianou Street. Go along this street and

you'll see “ Dionysos’ Tavern” on your left.

You can’t miss it!

Pierre: Thanks a lot. What about a place

where | could buy a flokati carpet? Is there

such a place nearby?

Passer-by: Well, let me see...Hm, go along

Adrianou street until you get to the end of

the street and then turn right. Go down this

street until you get to Mitropoleos street.

You'll find some very good carpet shops along

this street.

Pierre: Thank you so much! And ...one final

question. What about a metro station? Is

there one in that area? | need to get back to

Nea lonia.

Oh, there’s Monastiraki Station which is at

the end of Mitropoleos Street. Just go down

Mitropoleos street, past the Cathedral and

you'll find it. It's three blocks away.

Pierre: That'’s great. Thank you so much!

Passer-by: You're welcome. Have a nice day!

While-Listening

¢ Play the tape/CD once.

e Play it for a second time so that they check
their answers.

e Have them work in pairs.

e You can play the tape/CD more times if

you think necessary.
Post-Listening
You can ask pupils to use the map and ask
and answer about other destinations, e.g.
Ermou street, Filellinon street, the Syntagma
square, etc.
ACTIVITY BOOK:
UNIT 3 @ LESSON 2 o ACTIVITY A e p. 20
Free answers. Sample p. 125.

GRAMMAR FOCUS

PB page: 44 / Time: 5-8 mins / TB

Introduction p. 12

Focus pupils’ attention to the various

structures they have met in this lesson and

the way they are grouped.

e Example 1 shows how we can ask for
directions.

e Example 2 are ways to direct someone to
go straight ahead.

e Examples 3 & 4 are sentences to present
ways of giving directions with left/right.

* Example 5 are two structures to present
ways to talk about the location of a
building.

Mediation Activity: They could mediate

between their mother tongue and the

target language and find similar expressions
inL1.

F. GAME

PB page: 44 / Time: 7-10 mins / TB

Introduction p. 11

+ Cross-curricular link: GEOGRAPHY.

e Inpairs, pupilsread theinstructions carefully
and then turn to the PB Appendix, p. 163-
167 for the maps and do Activity E.

eThey are many sites which give you
information on London. One good site is
the following:
en.wikipedia.org/wiki/London

e Pupils should take turns.

e |f there is time, pupils can role play the
conversations in front of the class.

G. WRITING

PB page: 44 / Time: 7-10 mins / TB

Introduction p. 10

e |n pairs fill in the information on this note.

e Pupils brainstorm and agree on two places
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of interest in their area.

e Ensure that they use L2 as much as
possible.

¢ Once the first draft of their writing task is
finished the groups should exchange their
pieces of work with others and make any
changes and corrections.

e Each group take back their work and
they all copy the corrected version in their
books.

e At some future point pupils could bring
authentic material related to the places
they choseindicated asthe mostinteresting
for a visitor to see. This material could be
photos, leaflets, guidebooks, maps.

ACTIVITY BOOK:
UNIT 3  LESSON 2 ¢ ACTIVITY B ® p. 21
Sample text: In the morning people get up
very early and milk their cow. They drink the
milk, the men do farmwork and the children
go to school. They have lunch and in the
afternoon the women wash their clothes
at a well. In the evenings, they light a fire
and do the cooking while children do their
homework. They have dinner in front of the
fireplace and then they go to bed.

Sample answers p. 125.

LESSON 3

TALKING ABOUT A TOWN IN

GREECE

Aims of the Lesson

a. to read a text about a town in Greece

b. to make pupils understand how a text
giving factual information about a
town/city is organized

A. LEAD-IN

PB page: 45 / Time: 2-3 mins

+ Cross-curricular link: GEOGRAPHY &

HISTORY.

¢ heck pupils know north, south, east,
west.

¢ Invite pupils to answer the questions and
present information relevant to their
Geography subject as well as to their
general knowledge of the world.

¢ The two leaflets present the Greek city of

loannina.

e Individually pupils read the text and answer
the questions.

e Explain any unknown words.

e Ask them where a text like this could be
found - in an encyclopaedia, a guide book
about this city, a tourist leaflet, a web
page.

This text is about the town of loannina.

ACTIVITY BOOK:

UNIT 3 ® LESSON 3 @ ACTIVITY A e p. 22

KEY

1. the capital of Italy/a city in Italy,

2. the capital of the Czech Republic,

3. acity in Russia, 4. a river in Paris

5. the capital of Austria

6. a city in G.B., 7. the capital of Spain

8. ariver in Europe, 9. a river in France

10. the capital of Belgium

11. a city in Germany, 12. a river in Poland

13. in Central Europe, 14. a city in France.

B. READING

PB page: 45 / Time: 5 mins / TB Introduction

p.-9

Encourage pupils to read the text again,

more carefully, and match the topics with

the paragraphs.

KEY

The old and

the new parts

of the town

paragraph 1

Where the town
is built

paragraph 2

The environment
and surroundings
of the town

Let them know that this is one way that a
text like this could be organized in order to
be cohesive and have a logical sequence.

C. VOCABULARY

PB page: 46 / Time: 5-6 mins / TB Introduction

p.13

e This activity helps the pupils locate the type
of grammatical elements they will need
later for the completion of the Project.

e The use of nouns and adjectives, that

paragraph 3
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relate to the description of a city/town, as
well as the verbs, are all essential.

e Check their lists or let pupils in pairs check
each other’s work.

project and how.
5. Allocate time for the presentation of
their works.
Resources: Here are some websites where
cities can be

KEY information about other
located.
Nouns Adjectives Verbs www. wikipedia.com;
town busy is situated www. enchantedlearning.com
lake high live e Turn to the Appendix, p. 137, Activity A for
island cold is built further reading practice on other European
mountains wet there is / are cities.
castle beautiful has KEY 1.Venice, 2. Frankfurt, 3. Frankfurt,
house(s) fantastic 4. Frankfurt, 5. Venice.
blocks of flats old SOME INFORMATION ON KASTORIA
shops peaceful Kastoria is one of the most important
cars quiet cities of West Macedonia, with a long history
streets modern which cannot fade with the passing of time.

ACTIVITY BOOK:

UNIT 3 @ LESSON 3 ® ACTIVITY B e p. 23

KEY 1. world, 2. visitors, 3. learn, 4. public, 5.

collections, 6. enjoy, 7. eat, 8. visit.
The word we don’t need is “collections”
PROJECT
PB page: 46/ Time: 30 mins/ TB Introduction
p. 15
+ Cross-curricular link: GEOGRAPHY &
HISTORY.
¢ Ask pupils to look at the pictures of various
cities around the world that appear on p.
46.

¢ Ask them to look for information about
these cities. In groups can produce a text
with information similar to that about the
city of loannina in the pupil’s book.

¢ Pupils are to work as follows:

1. They form groups of 3-4.

2. They decide on the city they would like
to present.

3. They appoint a secretary of the group.
That person will keep notes.

4. They agree on the roles that each one
takes and their responsibilities; i.e. who
will bring information from sources,
photos, maps, etc; who will draw; who is
going to check grammar & spelling, who
will do the writing; who will use their
computer skills; who will present the

Proof of this, are the rich prehistorical and
archaeological finds (signs of habitations near
the lake at Dispilio, Armenohori etc.). It was
named after the mythological Macedonian
hero Kastoria, Jupiter's son.

Geographically the area has connections
with the ancient Macedonian state of
‘Orestias’ where the ancient Orestes used to
live, having Argos Orestikon, as their capital.

From this area the Macedonian kings
started to join the rest of the small states,
which constituted the big Macedonian state
having as its capital Eges (Vergina) and later
Pella.

Initially, Philippos and later Alexander the
Great joined this state with the rest of the
Greeks.

In Roman period Kastoria shared the same
destiny as the rest of Macedonian, however,
it gained glory in the Byzantine years.

This is the city of the Byzantine ‘Titoularios’,
the city of the Byzantine architecture.

It developed and flourished to become an
excellent religious, commercial, artistic and
military centre.

According to the famous Belgian specialist
in Byzantine art Gregoire: the city can write
the History of the Byzantine art itself.

The castles which were built by Justinianos
and Vassilios Voulgaroctonos are examples
of the interest which the Byzantine Emperors
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showed because of Kastoria's strategic
position.

In the past Byzantine years, Kastoria had
many benefactors and teachers of Greek
Culture, who were really outstanding.

It took an active part in the preparations for
the Revolution of 1821 where it participated
with a special group of fighters. In the
19th century it took part in Revolutionary
movements in order to defeat the Turkish
tyranny.

Kastoria played an important role in the
Macedonian fight against the Turks and
Bulgarians. In 1912, it was joined with
freed Greece. The 75 Byzantine and others
churches are samples of the higher civilization
and sociability of the city.

One can see the architectural style of the

‘Basilica’ in the churches of Saint Stefanos,
Saints Anargyri, Saints Taxiarches, and of the
‘Monoclites’ in Saint Nicola Kasnitzi church,
the Holy Virgin of Mariotissa Monastery and
the Holy Virgin (Panagia) Koumbelidiki. All
of them are perfectly built with an excellent
structure using local materials, in a rich
alternation of shapes and colours which
emerge from the same material and the
good taste of the maker. The outer walls are
varied with perfect ceramics. The inner wall
paintings have great expressive strength,
expressing the metaphysics of Christianity
and the Greek-Christian spirit.

This text (extract) s cited from the Municipality
of Kastoria tourist pamphlet.
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Photocopiable
PROGRESS TEST 1 (Units 1-3)

Vocabulary
1. Word Categories: Put the words in the box in the correct column.

lake by boat isla

) Y river nd

quiet  mountaln " busy by bus
et
fantastic by plane
on foot by bike hill peacefy|

Geographical nouns Adjectives Means of Transport
Points: ....... /15

Vocabulary

2. Countries and Nationalities:
Look at the flags and the countries. Then complete the nationalities.

1. Spain 1.

2. Britain N2 2.
S
3. Russia i 3.
4. Greece E 4.
Points: ....... /10
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Vocabulary e
3. Feelings: Match the people and the way they feel. C d

. sad
b

. happy
. bored =

.angry
. sorry

u b wWwN —

Structures
4. Simple Present: Complete the text about David. Fill in the missing words from the list below.
Put the words in the correct form. The pictures will help you.

List of Words: finish studying, be, go riding, love (x2), feel, not/have, ride, like, look

This is Rachel. She’s 12 years old and she

........................ every day when she ..............cccccc.oo..... herv

her own pet fi’ i

Rachel says. “It's a big responsibility. | ............ccccocveeviinn. here every day but | . .........
........................ Sunshine and my brother . B o - o
too. When | "‘g ....................................... her in the countryside, I .............................
...... free

Points: ....... /20
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Structures

5. Adverbs of frequency. A school survey: Good and bad habits

100%

80%

70%

50%

20%

-

always:100%
usually: 80%
often: 70%
sometimes: 50%
rarely: 20%
never: 0%

0%

do/
homework/

well home

wash the
dishes/ at

eat/ big
breakfast

be late/ for

school

go to bed/

late

watch/
news/ Tv

Look at the chart and write the results of the school survey. e.g. The pupils in my class always do

their homework well.

1) They

2)

3)

4)

5)

Points: ....... /10

Structures
6. Categories - Time Words:

the dishes at home.
a big breakfast.
late for school.

to bed late

the news on TV.

Look at these “Time words”. Put the words in the box in the correct column with the appropri-

ate preposition.
n ) '
25th March the morning May Day January 15t Spring 4:45
. ight
Christmas Easter December two o’clock the Weekenq =
1998 ! Thursday
May Summer weekdays noon Chr IStmag Eve the 21st century
AT ON IN
Points: ....... /20
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Structures
7. Expressions: Choose the correct option.

1. 1 don't really like letters.
a. writing b. write c. to writes
2. Do people enjoy do you think?
a. cooking b. to cook c. cook
3. John prefers History to Geography.
a. to study b. study c. studying
4. Why don’t pupils their bikes to school?
a. riding b. ride c. drive
5. Mum doesn’t think that her mobile phone is a good habit. | agree with
her.
a.touse b. use c. using
6. Let's all our school clean!

a. keeping b. keep c. to keep

7. It seems to me that part in the school play is great fun.

a. taking b. to take c. take
Points: ....... /14

8. Directions: This is the plan of Maroussi, the center of the Athens Olympic Games 2004.
Follow the directions and write down the names of the places you will end up. You start from
the Schools (XXOAEIA).

1. Go along Vasilisis Sofias
street and take the second
turning on your right, And,
again, take the second turn-
ing on your right. You'll see
the (space) on your right.

a. A. Gardelis Galery

b. Spyros Louis Gym

c. Kastalias Square

2. Walk along Vasilisis Sofias
street and go straight ahead.
When you get to Kastalias
Square turn left. The (space)

| is on your right. There will be

people waiting for you there.
a. Iroon Square
b. I.K.A. Offices

¢. The Spathari Museum

(shadow puppet museum)

3. Go down Vasilisis Sofias street and go straight ahead. Take the fourth turning on the
right. Go along Ermou street until you get Gardeli Square. The entrance to the (space) is

on your left.

a. HXAIN metro station b. Diana cinema c. the Post office

Points: ....... /6
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KEY TO PROGRESS TEST 1
Vocabulary
1. Word Categories

Geographical nouns Adjectives Means of Transport
lake quiet on foot
mountain fantastic by boat
river wet by bike
hill busy by plane
island peaceful by bus
15x 1 =15 pts

2. Countries and Nationalities

5. Spain - Spanish 4. Greece - Greek

2. Great Britain - British 5. The USA - American

3. Russia — Russian

5x2 =10 pts

3. Feelings

1.-d,2.-¢,3.-¢,4.-3,5.-b

5x1=5pts

4. Simple Present
1. likes, 2. goes riding, 3. finishes studying, 4. doesn’t have, 5. look, 6. am, 7. love, 8. loves, 9.
ride, 10. feel

10 x 2 = 20 pts
5. Adverbs of frequency
1. They usually wash 4. They rarely go to bed
2. They often eat 5. They never watch
3. They are sometimes late
5x2 =10 pts
6. Categories - Time Words:
At On In
Easter 25th March May
two 0’ clock weekdays the morning
noon Thursday 1998
night May Day December
the weekend January 1st Spring
Christmas Christmas Eve the 21st century
4:45 the Summer
20x 1 =20 pts

7. Expressions:
1.a,2.3,3.¢,4.b,5.¢,6.b,7.a
7x2=14pts

8. Directions:

1.-b,2.-¢,3.-a

3x2=6pts
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UNIT 4 CHRISTMAS EVERYWHERE

PUPIL'S FUNCTIONS GRAMMAR VOCABULARY CROSS- SUGGESTED
BOOK CURRICULAR LESSON SCHEDULE
pp. 49-60 ELEMENT
Lesson 1 Being able to | Distinction Christmas Links to 3 teaching
Getting express the between decorations. different periods
Ready for distinction present Adverbs of cultures
Christmas | between Simple and time. and how 1) A. Lead - In;
something Present they B. Listening.
happening Progressive. celebrate 2) C. Reading
now or Christmas. Comprehension
around now Grammar
vs. usually. Awareness 3) D. Speaking;
that E. Writing.
children
in poorer
countries
might
celebrate
Christmas
differently.
Lesson 2 | Expressing Verbs Vocabulary 3 teaching periods
Kostas “feelings”. expressing related to
isin New | Being able to feelings cooking DA Lead-In;
York for understand usually take special B.Listening;
Christmas | and follow Present Christmas C. Reading
the instru- Simple. foods. Comprehension.
ctions of Vocabulary 2) Grammar Focus;
recipes. to express D. Listening;
feelings. E. Role-Play
3) F. Christmas
around the
World;
G. Listening;
H. Making
Lesson 3 | Sing an Songs 4 teaching periods
A Enghllsh which may 1) A. song
Christmas | Christmas present more .
Song song. complex 2) Project
vocabulary. 3) B. Portfolio
4) Self-Assessment
Test
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UNIT 4
CHRISTMAS EVERYWHERE

Cover p. p. 49
Time: 5 mins
Ask pupils how they celebrate Christmas.
o Will any pupils travel for Christmas?
e What are the aspects of Christmas the
pupils don’t like?
e What do they know about Christmas in
other countries?
TAPESCRIPT
Girl 1: | like going skiing! What do you do
during your Christmas holidays? (German)
Boy: | enjoy spending Christmas with my
family. (Russian)
Girl 2: Christmas is fun at the beach. What
do you think? (Australian)

LESSON 1

GETTING READY FOR CHRISTMAS

Aims of the Lesson

a. to contrast the Simple Present with the

Present Progressive

b. to present Christmas vocabulary

A. LEAD-IN

PB page: 50 / Time: 10 mins

Do/How many children put up Christmas

decorations? If so, what decorations?

¢ \What do they think about Christmas trees:
plastic or real ones? What are the issues
with using real ones?

* Do any of them put lights on their balconies?

¢ See if the pupils can guess the answers.

KEY 1c, 2d, 3a, 4b.

B. LISTENING

PB page: 50 / Time:

Introduction p. 10

Pre-Listening

e Set the scene by explaining that Susan, an
English friend of Nadine's, is in Marseilles,
staying with Nadine for Christmas. One
can fly to Marseilles or from England take
the train via the Channel Tunnel. The trip
from London only takes about 6 hours.

e Tell the pupils Nadine and her brother
are in the living room. Ask the pupils to
predict what they might be doing?

15 mins / TB

e Introduce the distinction between things
which happen regularly and things which
are happening now.

TAPESCRIPT
Susan: Good morning, Nadine! Wow, it's
late. | was from yesterday’s train trip from
London. What are you doing?
Nadine: Oh, hi, Susan. I'm making Christmas
decorations and my little brother is helping
me.
Susan: You’re making Christmas decorations!
How come?
Nadine: Well, we usually buy them at the
stores but this year we are making them
ourselves. Come and see... I'm using my
mother’s biscuit moulds and some clay. After
they dry, we spray them with gold, silver and
green colour and ...voila! Some of them are
ready. Look at the different shapes: angels,
bells, trees, balls, stars... Others are already
hanging on the Christmas tree. Don'’t they
look great!

Susan: Wow! Yes, they do! It’s a very good

idea! We usually buy them at the supermarket

but they are so expensive! And it is certainly
less fun like making them on your own. Can |
help you make some more?

Nadine: Sure, join in!

While-Listening.

The pupils need to listen for specific

information on what is happening about

the decorations this year versus generally.

Post-Listening

Get the pupils to deduce the grammar forms

from the verbs in the listening passage.

Reiterate the differences between Present

Simple and Present Progressive.

ACTIVITY BOOK:

UNIT 4 @ LESSON 1 @ ACTIVITY A e p. 24

Pupils make sentences with the prompts

given. Sample answers p. 126.

C. READING

PB page: 51 / Time:

Introduction p. 9

+ Cross-curricular link: SCIENCE.

Pre-Reading

e Introduce the idea of people with Special
Needs. Another word is “handicapped”

15 mins / TB
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but that is used less as it has more negative
connotations.

¢ Of Cross-Curricular interest: See if the
pupils have heard of the therapeutic
powers which animals have on people
with special needs. Have they heard of Pet
Therapy? You may want to check out the
following website:

http://www.holisticonline.com/stress/

stress_pet-therapy.htm

¢ \Whatdothechildrenknowaboutdolphins?
Elicit information. “What do you know
about dolphins? Where do they live? Are
they friendly? Are they intelligent? How
do they speak to each other?”

¢ Ask the children to predict what the
passage might be about.

While-Reading

The pupils jot down items in the two

columns.

Post-Reading

¢ What do the pupils think about this? What
does this type of therapy do short term?
Does it have any long-term benefits?

ACTIVITY BOOK:

UNIT 4 « LESSON 1 o ACTIVITY B ® p. 24

Pupils write their own letter. Sample answers

p. 126.

GRAMMAR FOCUS

PB page: 52 / Time:

Introduction p. 12

Explain the structure of the Present

Progressive: the verb to be (as it's the

present, am/are/is)+ the -ing form of the

main verb.

ACTIVITY BOOK:

UNIT 4 « LESSON 1 o ACTIVITY C ® p. 25

KEY

1. During this time Susan usually decorates
the Christmas tree but now she is
swimming in the sea.

2. Mother is usually setting the table but
this year she is sunbathing.

3. Gather usually carves the turkey but
today he’s fishing.

4. Felix is writing Christmas cards but this
year he's making sand castles.

10 mins / TB

D. SPEAKING

PB page: 52 / Time: 10 mins / TB

Introduction p. 9

Pre-Speaking

e Have the children heard about Trafalgar
Square in London? One or two may have
been there. The tree which is in Trafalgar
Squareis traditionally a gift from the Queen
of Norway to the City of London. Trafalgar
Square is where people gather on certain
evenings during the Christmas period to
listen to Christmas carols. Regent Street is
nearby and it has the best Christmas lights
in Britain.

¢ Introduce some of the vocabulary the pupils
could be using to describe what Nadine
and her family are doing in London.

While-Speaking

Make sure the pupils are using the correct

verbs to distinguish between what happens

during the year and what is happening now.

“During the year Nadine usually watches

TV at the weekends. Now she’s in London,

buying presents with her family. OR Nadine

enjoys sowing at weekends but now she's
in London visiting interesting places”.

Post-Speaking

In pairs, you could follow up by getting the

pupils in pairs to ask each other if they are

doing anything special this Christmas.

ACTIVITY BOOK:

UNIT 4 @ LESSON 1 @ ACTIVITY D ® p. 25

KEY First card: b, d; Second card: a, c

E. WRITING

PB page: 53 / Time:

Introduction p. 10

Pre-Writing

¢ Do any of the pupils write postcards when
they go on holiday?

¢ \Who do they write them to?

o Ask the pupils what makes writing a postcard
different from other forms of writing. The
short amount of space limits how much one
can say. The messages have to be concise.

While-Writing

Check the pupils are putting meaningful

sentences onto the card, and keeping them

concise.

15 mins / TB
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Post-Writing

e Read some of the cards out - some of
them could be funny!

ACTIVITY BOOK:

UNIT 4 e LESSON 1 o ACTIVITY E e p. 26

KEY

He gets the sledge ready

He's putting on his robe

He feeds the reindeer

He's having lunch with the elves

He checks his list

He's watching TV

He helps the elves pack the toys

He's riding his favourite reindeer

He's having breakfast with Mrs. Santa

LESSON 2

KOSTAS IN NEW YORK FOR

CHRISTMAS

Aims of the Lesson

a. to learn vocabulary related to foods.

b. to learn to use the senses verbs: taste,

smell, feel, look.

A. LEAD-IN

PB page: 54 / Time: 10 mins

e Can the pupils name some traditional
Christmas dishes in Britain and the
States?

¢ \What about traditional Christmas dishes
in Greece or other Balkan countries?

B. LISTENING

PB page: 54 / Time:

Introduction p. 10

+ Cross-curricular link: ARTS & CRAFTS.

Pre-Listening

e Have any of the pupils eaten pancakes?
Have they eaten crepes? Well, they are
similar but pancakes are thicker and served
with syrup.

e Teacher can photocopy the page and
provide the pupils in pairs with cutout cards
for the different parts of the dialogue.

While-Listening

In pairs, pupils order the artwork by

numbering them one to six.

KEY The numbers on the photos, clockwise

from top left, should be: 3, 6, 4, 5, 1, 2.

15 mins / TB

TAPESCRIPT

Mary: Let’s make some pancakes for

breakfast!

John: Great idea! I love pancakes and they’re

easy to make!!

Kostas: Yum, yum! Me, too!

J: Here’s Mum’s cookery book.

K: They look great in the photo.

M: | hope they taste as good as they look

when we make them!

Mum: Merry Christmas everyone! Mm, it

smells delicious in here. What a great surprise,

children!!

M: Pass me the syrup, please, Dad.

Dad: Merry Christmas everyone! Oh, Look at

Kostas!

K: Yummy! Yummy! We need eqgs, butter,

flour and milk

J: I've got the flour

M: I've got the eggs, the butter and the milk.

I'm mixing the batter. It’s looking good!

J: The pan is hot. Let’s pour some batter in.

M: Well, is the first pancake ready yet? I'm

starving.

M: It’s just turning golden.

K: It smells fantastic! I'll set the table.

Post-Listening

e \What are the main ingredients to make
pancakes: flour, eggs, milk, butter.

e Batter is a liquid mixture with milk, eggs
and flour used for cooking, e.g. for
pancakes or for frying fish.

ACTIVITY BOOK:

UNIT 4 o LESSON 2 ® ACTIVITY A e p. 27

Sample anwers p. 126.

C. READING

PB p.: 55/ Time: 15 mins / TB Introduction

p-9

Model answers:

— They are seeing beautiful photos of

pancakes.

— The pancakes smell good.

— The pancake taste great!

Differentiated Pedagogy (**):

Give them a photocopy of the following

ingredients and ask them to list the steps

required to make pancakes.
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INGREDIENTS:

-1 cup all-purpose flour

- 2 tablespoons sugar

- 2 teaspoons baking powder

- 5 teaspoon salt

- 1 large egg, slightly beaten

- milk, just enough to make pourable batter
The process is as follows:

Combine dry ingredients. Stir in egg, and
enough milk for batter to pour easily.
Mix lightly to blend. Cook pancakes on a
hot, well-greased griddle. This recipe for
pancakes makes 2 to 3 servings.

ACTIVITY BOOK:

UNIT 4 @ LESSON 2 o ACTIVITY B e p. 27
KEY

1. Delicious, 2. Happy, 3. Cookery,

4. Fantastic, 5. Tastes, 6. Batter,

7. smell, 8. pancakes, 9. starving
DIFFERENTIATED ACTIVITY B e p. 74

KEY 1. nice, 2. happy, 3. cookery, 4.
fantastic, 5. tastes, 6. batter, 7. smell, 8.
pancakes, 9. hungry

GRAMMAR FOCUS

PB page: 55 / Time:

Introduction p. 12

¢ This is a review of the present simple with
a list of adjectives that go well with the
verbs which describe the senses.

¢ Make clear to the pupils: when we use these
verbs to indicate how something tastes,
smells or feels, we don’t use the progressive
form. We don't say, “This cake is tasting
fantastic!” but “tastes fantastic”.

D. LISTENING

PB page: 56 / Time: 15 mins / TB Introduction

p. 10

Pre-Listening

Imagine the 2 boys are browsing through

a general magazine which advertises many

different things, incl. cars, videos, foods, etc.

While-Listening

e Pupils listen to the text twice. The first time
the pupils just listen. Remind the pupils the
boys will be focussing on three items: food,
videos and cars. Tell the pupils to focus on

10 mins / TB

the boys’ views on each of these areas.

¢ During the second listening, pupils must
write down only each boy’s initials.

TAPESCRIPT

Kostas: Look at this car. It's the new Golf

GTI. A great car! I'd like to get that when |

grow up. It looks so fast.

John: What about the Audi - that’s a fast car

as well. | like that - it looks cool.

Kostas: That’s too much a family car - | like

it less than the GTI. Look at this pizza. Aren't

you hungry?

John: We had pizza last night. Anyway it

didn’t taste very good — do you remember?

What about a hamburger instead. Are you ok

with that?

Kostas: Ok fine. What about getting a video

to watch while we eat our hamburgers? This

looks good! It’s the latest Harry Potter. Can

we get that?

John: Ok, I'll call dad and tell him to stop

by the video store and pick it up on his way

home!

Post-Listening

In pairs, pupils check each other’s answers

with their partners.

ACTIVITY BOOK:

UNIT 4 e LESSON 2 e ACTIVITY C e p. 28

KEY Santa, bike, computer, clothes,

grandma, glasses, dog, bones, dress, gifts /

presents.

E. ROLE PLAY

PB page: 56 / Time:

Introduction p. 11

e Set the scene by reminding children that
Kostas is in New York staying with his
cousin John. Imagine they are in a big
department store where there are lots of
items which could be given as a present.

¢ Use role-play cards PB, Appendix, p. 138.

¢ |n pairs, pupils act out the dialogues using
the models and prompts given. They can
add their own suggestions for prompts.

F. CHRISTMAS AROUND THE WORLD

PB page: 56 / Time: 10 mins / TB

Introduction p. 9

+ Cross-curricular link: HISTORY.

KEY ¢, 2b, 3e, 43, 5d.

15 mins / TB
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G. LISTENING

PB page: 57 / Time: 15 mins / TB Introduction
p. 10

Pre-Listening

Does everyone know what kourambiedes
are? Who makes them in their families? How
easy are they to make? Does anyone know
the ingredients? Go over the ingredients and
pre-teach the vocabulary using drawings on
the blackboard.

While-Listening

No writing during the first listening. During
the second listening pupils can share
understanding and data with their partners.
TAPESCRIPT (with answers in bold)

Kostas: Ok, put the 2 cups of butter and the
1 cup of sugar in the mixer and leave them for
sometime until they are fully blended.

John’s mother: Shall | add the 3 egg yolks
one by one now?

Kostas: Yes but dont rush. Remind me how
much flour is needed?

John’s mother: Let me see... Oh, it's six
cups.

Kostas: You can put it in little by little.
John’s mother: What about the chopped
almonds. Shall I add them now, too?
Kostas: Yes, and don't forget 2 spoons of
vanilla extract.

(after a while)

Kostas: Well, the dough seems all right. We
have to shape it into balls.

John’s mother: Oh, that will be fun. Can |
help out on that as well?.

Kostas: Yes. Then put them on this baking
tray. Could you please turn on the oven?
(One hour later)

John’s mother: They're ready. Now what?
Kostas: Open the bag of icing sugar and
pour it here. Roll them in the icing sugar and
put them on this platter.

John’s mother: They look great and they
smell delicious. Shall we try one?

Kostas: That's a good job done together!
Post-Listening

In pairs, pupils check answers with each other.
H. LET'S MAKE KOULOURIA

PB page: 57 / Time: 30 mins / TB

Introduction p. 11

e |f possible try and make these at school. If
not, still go over the recipe. The children
to go over the recipe with their mother’s
and make the koulouria at home.

¢ The teacher needs to be very clear on who
brings what to schools - and make sure
the children bring what they said they
would bring!

e Pupils work in small groups. When making
the koulouria, it is fine for the children will
use L1. When checking ingredients and
taking pupils through the process, the
teacher can move into L2.

e Have fun!

ACTIVITY BOOK:

UNIT 4 @ LESSON 2 e ACTIVITY D e p. 29
Mediation activity
Butter: 250 gr
Sugar: Two teacups
Eggs: 6
Milk: One cup
Flour: Half kilo
Cognac: One glass
Baking Powder: 1 teaspoon
Other: Cinnamon, Vanilla extract,
Orange peel

LESSON 3
A CHRISTMAS SONG
Aims of the Lesson
a.to introduce children to Christmas
carols.
b. to talk about under-privileged people,
who will have less at Christmas
A. LET’S SING A SONG
PB page: 58 / Time: 15 mins
+ Cross-curricular link: MUSIC.
¢ The tune is very catchy and most of you
should know it.
® Be open to the pupils asking about one or
two unknown words.
PROJECT
PB page: 58 / Time: 20 mins / TB
Introduction p. 15
e Christmas Traditions: www.wikipedia.com
is always a very good website to find
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information like this and they have an
extensive site with a very rich list of links.

¢ In small groups, ask the pupils to put all
their work on cardboard and present it to
the class.

* Do they know it's Christmas: Set the scene
by thinking about countries like some in
Africa where people have very little in the
way of food, clothing and medicine.

e Get the pupils to work in small groups.
To help, try and get the pupils to think
of something practical. By giving a small
amount of money one can help a huge
amount overseas. Are there relief agencies
that are guaranteed to invest the money
wisely? Think about UNICEF.

eThere are charities in Athens and
Thessaloniki which distribute food and
clothing to refugees within these cities.
Do the children know about them?

* One example is on the following website:
http://www.caritas.gr/activities.html

B. PORTFOLIO

PB page: 58 / Time: 30 mins / TB

Introduction p. 14

Pupils work in small groups. There has to

be extensive research for the right photos.

If they find photos on Internet, can they be
printed out in colour (black and white will
be unattractive).

PB Appendix: p. 139

Extra Activity:"A Letter to Santa”

* A poem which spares a thought for the
under-privileged (see above: 2nd project).
e Each pupil might like to learn off by heart

two lines - the whole class can then recite
the poem!
CULTURAL CORNER
New Year Traditions (following page)
+ Cross-curricular link: HISTORY.
Because the Festive season also includes
New Year, the following is a passage that
describes the history of New Year and
traditions associated with this festivity. You
may want to ask the pupils whether they
have any other traditions which they know
about and which are not mentioned in the
passage.
Recommended film see p. 56.
+ Cross-curricular link: ARTS
The text describes a film “The Polar Express”
recommended for children during the
Christmas period. You will find most video
shops have this film.
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i ‘NEW YEAR TRADITIONS

1"

Happy New Year!” That greeting will be said and heard for at least the first couple of weeks,

as a new year gets under Way But the day celebrated as New Year s Day was not always January' '

1st.

1. ANCIENT NEW YEARS :

_The celebration of the New Year is the oldest of all

holidays: It was first observed in ‘ancient Babylon' about -

4000, years ago. In the years around 2000 BC, the
- Babylonian New Year began with the first New Moon

(actually the first visible crescent) after the Vernal Equinox

(first day of spring). -

_The beginning of spring is a Ioglcal time to start a new

year. After all, it is the season of rebirth, of planting new

crops, and of .blossoming. January 1st, on the other hand, has no astronomical nor agricultural . .

" significance. It is purely arbitrary.

The Babylonian New Year celebration Iasted for eleven days. Each day had its.own partrcular it

. mode of celebration, but it is safe to say that modern New Year's Eve festrvmes pale in
© .comparison. 5

The Romans continued to observe the New Yearin Iate March, but thewcalendarwas continually
tampered with by various emperors so that the calendar-soon came out of synchronization with
the sun.

In order toset the calendar right, the Roman senate in 153 BC, declared January 1st to be the :
beginning of the new year. But tampering continued until Julius Caesar, in 46 BC, established
-what has come to be known as the Julian calendar. It again established January 1 as the new
year. But in order to synchronize the calendar with the sun, Caesar had to let the prevrous year
~ drag on for 445 days. - : e . :

-3. NEW YEAR TRADITIONS : : . :

Other traditions of the season include the maklng of New Year's resolutlons That tradition
also dates back to the early Babylonians. Popular modern resolutions might include the promise

~ “to lose weight or quit smoklng The early BabylonJan s most popular resolution was to return

borrowed farm equipment. _
The tradition of using a baby to signify the néw year was beguin in Greece around 600 BC. It~
was their tradition-at that time to celebrate their god of wine, Dionysus,. by-parading a baby:in
a basket, representing the annual reb|rth of that god as the spirit of fert|||ty Early Egyptrans also
used a baby as a symbol of rebirth.
Although the early Christians denounced the pract|ce as pagan the popularity of the baby-as
a symbol of rebirth forced the Church to re-evaluate its position.
- The Church finally allowed its members to celebrate the new
year with a baby, which was to symbolize the birth of the baby _
Jesus '

. '4 'FOR LUCK IN THE NEW YEAR

Traditionally, it'was thought that one could affect the luck
they would have throyghout the coming year by what they did |
~ or ate on the first day of the year. For that reason, it has become
common for folks to celebrate the first few minutes of a brand .
. new year in the company of family and friends. Parties often last

- .into the middle of the night after the ringing in-of a new year.




It was once believed that the first visitor on New Year's Day would bring either good luck orbad *
luck the rest of the year. It was particularly lucky if that visitor happened to be a tall dark harred
man. Traditional New Year 'foods are also thought to bring luck. .

.Many cultures believe'that anything in the shape of a ring is good luck, because it symbolizes

“coming full circle,” completing a year's cycle. For that reason, the Dutch belreve that eating
* donuts on New Year's Day will bring good fortune.

Other parts of the world celebrate the new year by consummg black-eyed peas or lentils. These
legumes are typically accompanied by either hog jowls or ham. Black-eyed peas and other legumes
have been considered good. luck in many cultures. The hog, and thus its meat, is considered
. lucky because it symbolizes prosperity.-Cablackboardage is another “good luck” vegetable that

-is consumed on New Year's Day by many. Cablackboardage leaves-are also considered a sign of
" prosperity, being representatrve of paper currency. In some regrons rice is a Iucky food that is
eaten on New Year's Day. - ‘
5. AULD LANG SYNE o

The song, “Auld Lang Syne,” playmg in the background
" is'sung at the stroke of midnight in almost every English- | -
speaking country in the world to bring in the new year. At
least partially, written by Robert Burns-in the 1700's, it was
first published in 1796-after Burns’ death (see references
to Robert Burns in the Cultural Corner of TB Unit 2) . Early .

_ variations of the song were sung prior to 1700 and inspired

* BUNS to. produce the modern rendition. An old Scotch = F e

~ tune, “Auld Lang Syne” literally means “old long ago, " or srmply, “the good old days".
From: www.wilstar.com - " i 2 r
RECOMMENDED FILM

“Whether you and your pupils believe or not in Father Christmas, you should all see the following
- film, which came .out in 2004. It is warm, moving and great fun to watch. It makes children

" wonder about Father Christmas and it makes all adults relive their childhood Chrrstmas days.
The Polar Express

The Plot: Santa Claus does not exist. Or does he7 For one doubtrng boy (voice of DaryI Sabara *.

and Tom Hanks), an astonishing event occurs. Late on Christmas Eve night, he lies in'bed hoping
to hear the sound of reindeer bells from Santa’s sleigh. When to his surprise, a steam engine’s roar
- and whistle can be heard outside his window. The conductor (voice of Tom Hanks) invites him on
board to take an extraordinary journey to the North Pole with many other pyjama-clad children.
There, he receives.an extraordinary gift only those who still belleve in Santa can experlence
From: www.IMDB.com
A Viewer Comment: “The Polar Express dellvered me all the Way back to chlldhood and my
own faith’in Santa Claus at the age of five. I'could not only héar the bells, | couild see his sleigh in
. the night sky. Chris Van' Allsburg is to be' commended for writing-an excellent fantasy.and Tom
-Hanks for conducting the wonder tour to beat them all. The special effects are just outstanding,
" the story line credible and heartwarming. The characters are believable and utterly charming. The
children depicted are our own. I would recommend this film to any and all who love Christmas and
remember what it is to believe. The experience of watchrng makes you a participant, breathless
to see what comes next. | can hardly wait to view it on IMAX and am taking my entire famrly,
. including seven grandchildren to.the Tulsa Crnemark this season. Let's hope we see’ more of this
*quality venue in 'months and years to come.’

Comment'made by Mary McReynoIds_on WWW.IMDB-. com




UNIT 5 READY FOR ACTION

PUPIL'S BOOK | FUNCTIONS GRAMMAR VOCABULARY CROSS- SUGGESTED
pp. 61-72 CURRICULAR LESSON
ELEMENT SCHEDULE
Lesson 1 Learning Using the All related to All related 4 teaching
An to express Present the to the periods
ambitious Intentions, Progressive Environment: Environment:
Class Plans, to express to recycle, to recycle, DA L_ead —In;
Project Arrange- Intentions, to reduce, to reduce, B. Listening;
ments and Plans and to save, to save, C. Role Play.
Predictions. Arrangements. | to survive, to survive, 2) D. Writing;
to protect, to protect, Grammar.
Using Future to (re)use, to (re)use, . N
Simple to to collect, to collect, 3)E. Listening;
express to take action to take action F. Quiz.
predictions. for/ against, for/ against, | 4) Portfolio.
to litter to litter
Lesson 2 Learning how | Using Can Using Can to 4 teaching
Let's to express to express express abilities. periods
do it! abi[itie§, abilities. o ) 1) A. Lead-In;
obllgqtlpns o Obligations with B. Reading;
and.glvmg Opllgatlons Must. C. Speaking.
advice. with Must. . .
Expressing 2)D. Llsten.mg;
Expressing advice with E. Speaking.
advice with | Should. 3) Grammar;
Should. F. Pair/Group
Work.
4) G. Reading
& Writing.
Lesson 3 Expressing Recyclable, 3 teaching
My Work giving environmental, periods
Can Make a | advice. environmentally
Difference friendly, 1) A. Lead-In;
rechargeable, B. Speaking.
illegal 2) Project.
3) Self-
Assessment
Test
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UNIT 5

READY FOR ACTION

Cover page p. 61

Time: 3-5 mins

Invite pupils to look at the cover page and

initiate discussion about recycling. Ask them

to describe what they see in the images.

® Questions: “What do the first four
pictures have in common? They refer to
the environment, litter and recycling.”,
" What does the sign on the bins mean?
Only recyclable litter”, “What do you
know about recycling? It is essential to
save our planet”, “Do you or your families
recycle? Yes/No", “What is the connection
between litter and the last two pictures?
Litter damages our planet.”

¢ You could also pre-teach vocabulary; e.g.
recycling / to recycle / recyclable / litter
/ garbage / rubbish / litter bin / glass /
aluminium / paper/ plastic/ to reduce, etc.

TAPESCRIPT

Boy: One million of different species of

animals and plants are in danger.

24 species of Australian butterflies are in

danger.

Volunteer work can help the planet. Join

"Youth Camp’ now!!! You and your family

can work in Greece, ltaly, Turkey and

Esthonia.

Empty villages, dead people, dead animals,

burnt trees are what the fire left behind in

Italy, Spain, Turkey, Greece and other places

in Europe.

LESSON 1

AN AMBITIOUS CLASS PROJECT

Aims of the Lesson

a. To introduce the idea of producing
less rubbish as a solution to the
problems of the environment.

b. To teach vocabulary related to litter
and recycling.

¢. To express intentions, plans and
arrangements together with
expressions for predictions and
hypotheses.

d.To teach Future Simple tense, 'be going
to’ and Present Pro gressive tense.

e. To encourage pupils to personalize issues
and take action - make a list of intentions
and plans and then try to follow them
through.

A. LEAD-IN

PB page: 62 / Time: 3-5 mins

+ Cross-currular link: ENVIRONMENTAL

STUDIES.

Initiate discussion about the recycling logo.

Ask them where we can find this. Tell them

the item is environmentally friendly and can

be recycled where facilities are available.

Explain that if they visit the Greenpeace

website they will be able to find more

information on recycling.

Greek website for WWF: www.wwf.gr

(Useful websites P.B. Appendix: p. 140)

WWF (World Widlife Fund)
Greece

WWEF Greece, the conservation organization,
was founded in 1990. It is actively supported
byits 11,000 members. Withitsheadquarters
in Athens, it has established local teams in
N. Pindos, Dadia, Lake Kerkini, Lake Prespa,
Zakynthos island and Kastelorizo island. In
addition, it expresses integrated positions on
specific environmental issues and addresses
these to the political authorities.

From “Exhibition on the nature and culture
of Zagori” booklet

B. LISTENING

PB page: 62 / Time: 10 mins / TB Introduction
p. 10

+ Cross-currular link: ENVIRONMENTAL
STUDIES.

Pre-Listening

Tell pupils that they are going to listen to
Kostas and Mark talking to each other.
While-Listening

Play the tape/CD once and ask the pupils
what the main idea or gist of the listening
passage is.

TAPESCRIPT

Mark: Hello, there, Kostas! How are you
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today?

Kostas: Oh, hi, Mark! I'm fine, very busy...

Mark: Busy? Why? Are you studying?

Kostas: Not exactly. You see, I'm working on

an environmental project.

Mark: Oh, that sounds interesting! What

exactly are you doing?

Kostas: Well, our teacher suggested that we

should think of various ways to protect our

environment. So, we're going to organise a

project on recycling.

Mark: Wow, that’s great, Kostas! Are you

going to hold an exhibition at school?

Kostas: Well, actually we’re going to try to

persuade our friends and our teachers to

recycle paper, aluminium, glass and plastic.

Mark: Oh, | haven’t thought of recycling

plastic... Is that possible?

Kostas: Yes, of course it is. Everything needs

to be possible if we want to save our planet.

So, tomorrow morning we’re handing out

leaflets and brochures giving information

and encouraging everyone at school to
take recycling seriously. If we succeed, we’ll
manage to do something about our future.

Mark: That’s a terrific idea! | think I'll try it

out myself with my classmates. I'll let you

know as soon as | have news. But, please, do
let me know about your results.

Kostas: Ok, | will. | must get back to work

now. Talk to you soon.

Mark: Yes, talk to you tomorrow!

Post-Listening

e Ask pupils to read and discuss the
statements in the second part of this
activity.

e Play the tape/ CD again and let them
check their answers.

e Explain unknown words or phrases. You
could use realia in order to teach words
like leaflets or brochures. For the rest of
the vocabulary you could use L1 so that
pupils transfer knowledge from their
Environmental Education subject.

ACTIVITY BOOK:

UNIT 5 ® LESSON 1 @ ACTIVITY A e p. 30

KEY 1. organize, 2. environmental, 3.

hand, 4. persuade, 5. recycle, 6. hold,

7. save, 8. terrific, 9. let, 10. results

DEFFERENTIATED ACTIVITY A e p. 75

KEY

A4-A14: environment,

151-15B: brochure, 1C-1L: exhibition,

14E-14K: project, E14-E8: protect,

7E-7K: recycle, F3-F8: leaflet,

3E-3K: results, K6-K13: persuade,

M11-M3: encourage, K9-H12: save,

C3-C10: organize

C. ROLE PLAY

PB page: 62 / Time: 10-15 mins / TB

Introduction p. 11

+ Cross-curricular link: ENVIRONMENTAL

STUDIES.

Pre-Role Playing

¢ In pairs. Here's the part of the dialogue
they should use in their role-play - it must
be either photocopied or written on the
blackboard. Alternatively, the pupils could
create their own dialogue.

Kostas: Well, our teacher suggested that we

should think of various ways to protect our

environment. So, we’re going to organize a

project on recycling.

Mark: Wow, that's great, Kostas! Are you

going to hold an exhibition at school?

Kostas: Well, actually we're going to try to

persuade our friends and our teachers to

recycle paper, aluminium, glass and plastic.

Mark: Oh, | haven’t thought of recycling

plastic... Is that possible?

Kostas: Yes, of course it is. Everything is

possible if we want to save our planet.

¢ The underlined section can be changed
with the prompts provided in the Pupil's
Book.

e Pupils should take turns and act out the
dialogue.

¢ To provide a model, role play the dialogue
with one of the pupils in front of the
class.

While-Role Playing

e Make sure they use L2 during the activity.

¢ Move among the pairs and help when you
are asked to.

e Stop them when the time limit is up and
ask 1 or 2 pairs to act it out in front of
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their classmates.
ACTIVITY BOOK:
UNIT 5  LESSON 1 o ACTIVITY B ® p. 30
Sample anwers p. 126.

D. WRITING

PB page: 63 / Time: 2-3 mins / TB

Introduction p. 10

+ Cross-currular link: ENVIRONMENTAL

STUDIES.

* On a piece of paper, pupils write a list
of three of the things they discussed
and put their names underneath. This is
their commitment to help improve the
environment.

¢ Put the pieces of paper on the classroom
noticeboard and remind them at the end
of the unit to put a tick or a cross next to
the things they did to help reduce rubbish
production.

e |dentify pupils who have achieved the
most for a special mention.

ACTIVITY BOOK:

UNIT 5 @ LESSON 1 o ACTIVITY C e p. 31

KEY 1. will travel, 2. are you doing/ is

having/am taking, 3. will you do, 4. will be/

am going to ask or will ask, 5. are working/
are going to recycle/ are going to visit/ ask/
are going to plant/ will succeed.

DEFFERENTIATED ACTIVITY C e p. 76

KEY 1. will, 2. are you going to do, is having,

I'm taking, 3. will you do?, I'll be, I'm going

to ask, 4. are working, are going to recycle,

are going to visit, are going to ask, are going
to plant, will?

GRAMMAR FOCUS

PB page: 63 / Time:

Introduction p. 12

Aims: To teach

a. BE GOING TO for INTENTIONS

b. PRESENT PROGRESSIVE TENSE for PLANS
& ARRANGEMENTS

¢. FUTURE SIMPLE TENSE for PREDICTIONS
& HYPOTHESES

Presentation

e Invite pupils to look at the Grammar
Section of this lesson. Ask them to
study the examples and elicit the rules

10 mins / TB

and structures used for expressing the
functions included in the box.

e Explain to them these are ways of
expressing something that will most
probably take place in the future. The
different structures mean the different
degrees of probability.

¢ You can present the following diagram on
the blackboard

- When something is likely to happen we
use the Future Simple tense

- When something is already arranged and
will definitely happen we use the Present
Progressive tense

- When it is our intention to happen we use
the be going to form

e Ask pupils to look for similar expressions
in the dialogue (p. 62), while they are
listening to it again and try and identify
their function.

e Finally, ask the pupils to tell you how the
three different structures are formed

Future Simple: will + base form

Present Progressive:

is/are/am + -ing
Is/are/am + going to
+ base form

e Always remind pupils that they can refer
to the Grammar section at the back of
the book so that they revise or check
Grammar items. (Note: this will be added
at a later stage).

ACTIVITY BOOK:

UNIT 5 ¢ LESSON 1 e ACTIVITY D e p. 31

KEY Sample answers TB p. 126.

E. LISTENING

PB page: 63 / Time: 5-7 mins / TB

Introduction p. 10

+ Cross-currular link: ENVIRONMENTAL

STUDIES.

Pre-Listening

e Individually. Tell the pupils that now they
are going to listen to another pupil talking
to a local reporter. They are talking about
a project about the environment.

e Ask them to read the instructions and
check they know what they have to do.

e Teach unknown words and explain that
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holding a paper recycling drive means
organizing a paper recycling campaign.
While-Listening
Play the tape / CD as many times as needed
for the pupils to be able to understand.
TAPESCRIPT
Reporter: Well Jack, can you tell us a few
things about the project?
Jack: Yes, sure! Well, it's all about our class
trip, you know. We are going to collect
money for this and we thought that we
could organize a campaign. So, we're holding
a paper recycling drive to pay for this trip.
We are putting bins in the school in order to
collect used paper. We're also bringing old
newspapers and magazines from home. It's
50 nice to know that every ton of paper that
we recycle, we can save 17 trees from being
cut down to make new paper! We believe that
in the end we’ll manage to get the money we
need.
Reporter: | hope everything turns up the way
you want. Good luck !
Adapted from
http://www.epa.gov/recyclecity/
KEY 1.A,2.B,3.B,4.B,5.C.
Post-Listening
¢ In pairs, pupils check their answers.
¢ As a whole class activity, discuss for 2-3
minutes the feasibility of implementing
such a project at their school.
ACTIVITY BOOK:
UNIT 5 @ LESSON 1 o ACTIVITY E @ p. 32
KEY

+ Cross-currular link: ENVIRONMENTAL

STUDIES.

e In pairs, pupils do the quiz. This will
sensitize them and hopefully may make
them understand how much damage we
can cause to the world around us.

e Let them check their answers with other
pairs.

e Discuss the issues — ask for ideas how to
stop environmental destruction. Make
them discuss about ways they could recycle
at home. Elicit responses about recycling
programmes in their areas. “Are there
such programmes in our municipality?”
‘Do you participate?”, “What are the
advantages of taking part?” “Are there
any problems?” etc.

KEY 1. 2,800,000,000
2.28,000,000,000
3.4,900,000,000

G. PORTFOLIO

PB page: 64 / Time: 7-10 mins / TB

Introduction p. 14

+ Cross-currular link: ENVIRONMENTAL

STUDIES.

e In pairs, tell pupils to read the instructions
and make a first draft of the letter.

¢ Allow peer correction.

e Peersreturn the drafts with comments and
the pairs can re-write them and illustrate
them in any way they prefer.

¢ Point out to the pupils the list of websites
in Appendix p. 140. Suggest they could
visit the ones which have interactive
activities. All of them highlight how

PAPER BOX | METAL BOX | PLASTIC BOX necessary recycling litter is.
comics spoon doll ¢ Another activity would be to visit the FUN
magazines | can plastic bag PARK area in the CD ROM of the 6th
newspaper | cd car model Grade and do the recycling activities in
the EXTRAS.
COMPOST BOX GLASS BOX
potato jar LESSON 2
tomato bottle LET'S DO IT
lettuce window Aims of the Lesson
a. To develop pupils’ environmentally
F. QUIZ friendly behaviour

PB page: 64 / Time: 5-10 mins / TB
Introduction p. 11

b. To make them speak about what
people can, must or should do
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about environmental problems

¢. To expose them to relevant issues
and ideas and make them work
with their peers to find solutions

A. LEAD-IN

PB page: 65 / Time: 3 mins

Initiate discussion and let pupils offer ideas

about questions they would like to include

in a questionnaire. Tell them that the use of
guestionnaires is common in surveys.

B. READING

PB page: 65 / Time: 20 mins / TB

Introduction p. 9

+ Cross-curricular link: ENVIRONMENTAL

STUDIES.

Pre-Reading

e Ask pupils how much they know about
electricity and how it is produced. You
can talk about Ptolemaida, in Northern
Greece, and the AEH power station that is
the mostimportant unit for the production
and distribution of electricity in Greece.

e Also, talk about environmental problems
in that area or any other place they know
about.

While-Reading

e Now let them answer the questionnaire.

* |n case they ask for words make them guess
their meaning from the context. If they
are unsuccessful, then offer explanation.

¢ In the end they should check and see how
environmentally friendly each one is.

Post-Reading

¢ In pairs, let them compare results and ask
pupils to report to the class.

¢ Discuss results and praise those who have
done well. Offer suggestions to those who
haven't - “ From now on you could

ACTIVITY BOOK:

UNIT 5 ¢ LESSON 2 ® ACTIVITY A e p. 33

KEY

AT SCHOOL

e try to persuade classmates/ teachers

e avoid using plastic forks / knives / plates,
etc.

e collect used paper
magazines /

/  newspapers /

recycling

® bring food from home / reusable boxes

e use notebooks/ made / recycled paper

AT HOME

e try to persuade parents / family

e avoid using plastic forks / knives/ plates,
etc.

e collect used paper/
magazines /
recycling

e plant a tree/ take care of it

e use re-chargeable batteries

¢ use notebooks/ made / recycled paper

C. SPEAKING & WRITING

PB page: 66 / Time: 10-15 mins / TB

Introduction p. 10, 11

+ Cross-curricular link: ENVIRONMENTAL

STUDIES.

Stage 1

e Explain to pupils what they have to discuss
here is only a plan. They don’t have to do
it now.

e First they choose a theme which is an
environmental problem in their area.

e Then they must plan 3 activities, like the
ones they have met in other parts of this
unit and make notes under 3 different
days of the week. Under each day they
will describe one separate action they plan
to undertake to help ease the problem.

o Offer ideas for problems and remind them
of the project in the previous lesson. Ask
them to use vocabulary they have already
met.

e Set a time limit. It is important for
children at this age to get accustomed
to time restrictions so that they develop

newspapers /

appropriate strategies in order to
overcome the problem.
Stage 2

¢ In pairs, pupils work with their partner.

¢ Walk among the pairs and help with L2

Stage 3

e Ask pairs to exchange ideas and present
their plan to their peers. They must
also explain what the outcome of their
campaign is expected to be.

e Ask them to report to the class and
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encourage critical thinking by asking
questions like: “ What do you expect
that will change?”, or “Why do you think
people will change their habits?”, etc.

D. LISTENING

PB page: 67 / Time:

Introduction p. 10

+ Cross-currular link: ENVIRONMENTAL

STUDIES.

Pre-Listening

e Let pupils read the instructions and clarify

unknown facts. E.g. explain to them that

a summit meeting about the environment

is a meeting where important people

from different countries around the
world discuss ways of protecting the
environment. Countries are then asked
to abide by and apply what is agreed in
the summit meeting. Give examples of
the Kyoto Protocol and talk about issues
like Global Warming and climate change.

Tell them that one of the factors which

influence pollution is excessive littering.

Make them guess what the listening will

be about.

e re-teach unknown vocabulary items
through pictures - cloth bag, plastic bag,
packaging, groceries, cardboard box, to
recycle, recyclable, to reuse, to protest,
etc.

While-Listening
e Play the tape/ CD once.
¢ Pupils do the task.
TAPESCRIPT
Activist: ...but of course we can make a real
difference! Even children like you can take
action! For example, when you go shopping
with your parents look for products that have
less packaging or use ecological packaging.
You can check the packaging by reading the
symbols. Even better, you can also buy fresh,
non-packaged produce. You can also ask
your mum to bring a cloth bag or reuse an old
plastic bag to carry home your groceries and
other shopping. Why not ask for cardboard
boxes at the supermarket? They can be reused
for other purposes or recycled.

And one more thing...when you shop, you

15 mins / TB

should always look for products that can be
recycled - or have been recycled already. Look
for the recycle symbol on the label.

Kostas: Do you really believe that we can
make older people listen to us? But......
(fading out)

¢ Play the tape again if needed.

KEY Only b. is with a cross. All the other
images are positive.

Post- Listening

In pairs pupils check their choices.
ACTIVITY BOOK:

UNIT 5 ¢ LESSON 2 @ ACTIVITY Be p. 34
KEY

VIDEO 22,60 euros
DVD: 11,20 euros
CD PLAYER: 5,20 euros
PC SCREEN: 7,50 euros
PRINTER: 6 euros
SCANNER: 4,50 euros
MICROWAVE: 9 euros
WASHING

MACHINE: 5,20 euros

GRAMMAR FOCUS
PB page: 68 / Time:
Introduction p. 12
Presentation

e Ask pupils to look at the structures in this
section.

e Remind them of modal verbs they had
met in the book for D’ class.

e Elicit rules — “How are they formed?”-
modal + verb (infinitive), “Why are they
called Modals?”- they are elliptical, they
do not form all tenses, etc.

e Elicit forms for the functions presented
here.

¢ Prompt pupils in order to elicit responses
where pupils use the structures. Use ideas
from the questionnaire on page 65. Make
questions like, “What must people do
at the beach?”, Tell what | should do at
school in order not to produce litter”,
etc.

¢ \Write their responses on the blackboard
and they can use them later on in their
projects.

10 mins / TB
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E. PAIR WORK OR GROUP WORK

PB page: 68 / Time: 10-15 mins / TB

Introduction p. 11

* In pairs or groups of 4 pupils. Pupils read
the instructions and then discuss what
their posters will include.

e Draw their attention and comment on
other posters which may already be on the
classroom walls or in the school. Comment
on what makes them successful.

e Offer ideas so that pupils who are
competent in Art can make the drawings.

e Set a time limit and move among the
groups. Offer your help when asked for it.
Ensure that pupils use L2.

F. READING & WRITING

PB page: 69 / Time: 20 mins / TB

Introduction pp. 9-10.

+ Cross-curricular link: ENVIRONMENTAL

STUDIES.

Pre-Reading

¢ Invite pupils to guess from the title and
the illustration what the reading passage
is going to be about.

e Use a map to ensure that pupils know
which is the Mediterranean Sea and
which countries are called Mediterranean.
Remind them of vocabulary items related
to countries and nationalities, geography
and borders, weather, etc

e Elicit problems in the Mediterranean area,
e.g. sea pollution, climate changes, fires,
forest destruction, wars etc.

While-Reading

In pairs, pupils make a chart with 3 columns

listing country, problem and where possible

an idea for a solution.

Post-Reading

Pupils present findings and discuss.

LESSON 3

MY  WORK

DIFFERENCE!

Aims of the Lesson

a. To encourage pupils to mediate and give
advice to people who do not speak the
Greek language.

CAN MAKE A

b. To engage them in organizing bigger
projects that can be relevant to their
situation following steps and apply-
ing what has already been discussed.

¢. To boost their confidence and
encourage critical thinking.

d. To make them utilize Internet sources
to elicit relevant information.

A. LEAD-IN

PB page: 70 / Time: 5 mins

+ Cross-curricular link: ENVIRONMENTAL

STUDIES.

Let pupils brainstorm and use their

experience to talk about the issues in this

section.

Background information

¢ \When you enjoy a walk in nature, please
carry a bag for your litter. Garbage is a
product of our modern civilization, but
does not have a place in nature.

e Be informed by the local authorities
regarding the existing legal framework for
the protection of northern Pindos.

e If you are amateur fisherman, we inform
you that in the Voidomatis river fishing is
prohibited all year round.

e Avoid collecting flowers, since you risk
cutting rare, protected or endemic flora
species of the area.

o If you wish to rest by the river or the forest,
avoid the use of soaps and other polluting
substances that threaten the fragile flora
and fauna of the area.

Adapted from WWF leaflet “Visitor Code of

Conduct” distributed at the Zagori area of

northern Pindos.

B. SPEAKING & WRITING

PB page: 70 / Time:

Introduction pp. 10-11

+ Cross-curricular link: ENVIRONMENTAL

STUDIES.

Stage 1

e Inform pupils that they will need to use
mediation tasks for this activity. Explain
to them that mediation is not translation.
They must read PB, Appendix, p. 141 (in
Greek) and use the information to give
some information and advice to people

10 mins / TB
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who cannot speak or read Greek. They

must “mediate” so that a problem can be

solved.

* Then, elicit or offer information about the
area of Zagorohoria and the protected
area of the Pindos forests.

Background information
Zagori is situated on the northwestern

edge of the Pindos mountain range and

consists of 46 settlements, surrounded by
steep mountains.

The following types of vegetation are
found in Zagori: Sub-alpine and alpine
meadows, beech forests, black pine forests,
fir forests, oak forests, holly oak, and
hornbeam, riverside vegetation.

The area is protected by UNESCO and is
characterized as national heritage. The area
of the mountain of Pindos around Papigo
village is considered protected and for this
reason no logging or hunting is permitted.

Every species of large mammal found in
Greek mainland, except of the red deer,
have their habitats in Zagori. The majority of
these are rare and protected under national
and international legislation- the brown
bear, the Balkan chamois, the roe deer, the
wolf, the otter and others.

Famous sights of the area: the Vikos
gorge, the Voidomatis river and its springs
which is considered the clearest river in
Europe, the Aoos gorge, etc.

Adapted from the WWF booklet about the

Zagori area - The Papingo Information Centre

for Nature and Culture in Zagori, operated

by WWF Greece in collaboration with the

Community of Papingo.

Stage 2

¢ In pairs, pupils work and complete chart.

¢ Thenthey form bigger groups and compare
what each pair have produced.

¢ They can be encouraged to use some peer
correction, correct or reformulate.

Stage 3

Their works can be used at the Computer

Science hour to be typed and be ready to be

included in the school newspaper or their

Portfolio.

ACTIVITY BOOK:

UNIT 5 @ LESSON 3 @ ACTIVITY A e p. 35

Pupils fill in personal details.

PROJECT

PB page: 70 / Time: 30 mins / TB

Introduction p. 15

+ Cross-curricular link: ENVIRONMENTAL

STUDIES.

¢ In groups of 3-4 pupils, let pupils choose
which project they would like to do.

e Then they must decide

a. about the issue

b. the final product, i.e. booklet, leaflet,

picture, poster, letter, etc.

¢. materials they would need

d. a visit to the area to take photos or

video
e. other ideas
e Ask them to decide about who is going
to do what
e Tell them to keep notes and then use
them for the final product

¢ They should be advised to accept others’
ideas and suggestions

e Finally, encourage them to work on the
internet or with encyclopedias or other
resources to get ideas and information.

e Facilitate their work but do not do it for
them.

¢ Praise them and give them opportunities
to demonstrate their work to other pupils
or teachers and parents. Put them on the
walls, the school newspaper, the school
web page, etc.

BOARD GAME: See PB Appendix, pp. 142-

143 for fun recycling game.

CULTURAL CORNER

a. Recycling at school

Library

The school library is the best place to learn
about reuse, because that's what a library
is all about. Because these books can be
borrowed, read, and returned, their reuse
saves thousands of trees.

Rebuilt computers, purchased from the
local Mr. Fix-it Shop with money raised
from the students’ recycling drives, also
help preserve our natural resources. Many
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students use the computers to do their
schoolwork, saving paper by making all of
their changes before printing out the final
copy.

Also, because of computers, students can
use the Internet to tap the local newspaper,
Recycle City University, and research centers
and databases around the world. Getting
information through the computer saves
paper, and reduces energy consumption
and pollution by eliminating the need to
drive from place to place to get what they
need.

Background information
Forest fires in the Mediterranean:
A burning issue

The Mediterranean has been identified by
WWF as one of the most important regions
in the world for its outstanding biodiversity
features. Mediterranean forests, situated in
a transitional zone between the European,
African and Asian continents, are one of
the planet’s centres of plant diversity, with
25,000 floral species representing 10% of
the world’s flowering plants on just over
1.6% of the Earth’s surface. They also play
host to an amazing faunal diversity.

But the Mediterranean forests are also
under serious threat, with forest fires, in
most cases deliberately set, playing a major
role in their degradation and bringing about
huge social, economic and environmental
effects.

There is a strong need to put in place an
effective policy of prevention to address the
root causes of this phenomenon.

The issue

The Mediterranean region is heavily
affected by forest fires; every year more
than 50,000 fires burn an estimated

average of 600,000 - 800,000 hectares, an
area comparable to the island of Crete or
the island of Corsica, and equal to 1,3 - 1,7
% of the total Mediterranean forests.

While small-scale fires may be part of the
natural dynamics and the management of
the natural resources, large-scale forest fires
throughout the region have dramatically
increased during the last few decades,
mainly as a consequence of the rapid land-
use changes, socio-economic conflicts and
competing interests characterising the
Mediterranean region in the last decades.

EU Mediterranean countries - Spain,
Portugal, Italy and Greece - have been
particularly affected: the average total burnt
area in these countries has quadrupled since
the 60's.

Of all the forest fires in the Mediterranean,
human induced ones, mostly due to
deliberate lighting of forest fires and
negligence, account for more than 95%.

As a result of the intensification of forest
fires, the capacity of the Mediterranean
ecosystems to naturally regenerate in many
areas has been reduced, while extensive
areas are being affected by biodiversity loss,
soil erosion and water scarcity.

Indeed, forest fires aggravate soil erosion,
leading ultimately to desertification. This
also leads to huge economic costs.

The risk of forest fires is further aggravated
by the current climate change trend in
the Mediterranean region, which is also
reducing the capability of Mediterranean
forests to accommodate them.

Source:
www.panda.org/about_forest/
forestfires2003factfiles
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UNIT 6 GOOD, BETTER, BEST!

PUPIL'S BOOK | FUNCTIONS GRAMMAR VOCABULARY | CROSS- SUGGESTED
pp. 73-84 CURRICULAR LESSON
ELEMENT SCHEDULE
Lesson 1 Learning how | Presentation Adjectives Links to 3 teaching
Choosing to of Compa- used to Geography periods
a present compare ratives, express syllabus with
places as regular and differences items on the DA Lead_— In;
well as items. | irregular. between US, Britain, B. Reading &
people, Greece, Writing.
Persuading places and rivers and 2) C. Listening
a friend one objects. mountains. & Writing;
place is Grammar;
better than To prepare D. Speaking
another. questions for | 3) E_[Listening;
a Knowledge F. Speaking
Quiz children
are asked to
draw upon
All Subjects.
Lesson 2 Scanning Compara- Vocabulary 3 teaching
World a website. tives and related to periods
records Supera- places.
Describing tives. ) A. Lead-In;
world records. Review of B.Reading;
vocabulary C. Speaking .
Creating related to 2) D. Internet
simple computer Research;
slogans. hardware. E. Listening;
Grammar
3) F. Speaking;
G. Writing.
Lesson 3 Formulating Vocabulary 4 teaching
A know- questions to spanning all periods
ledge find out world subect areas. "
quiz records. 1) A. Writing
2) Project
3) Project
4) Self-
Assessment
Test
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UNIT 6

GOOD, BETTER, BEST!

Cover page p. 73

Time: 5 mins

¢ Do the children ever watch knowledge
quizzes on TV? There are several of them
in the evenings. What type of questions
do they ask? Often the questions refer
to records: the longest, the smallest, the
biggest etc.

TAPESCRIPT

Girl 1: Which is the longest river in the world?

(the answer is with pupil 1)

Boy: Which is the biggest English dictionary

in the world? (pupil 3)

Girl 2: In which two countries are the world'’s

fastest cars made? (pupil 2)

LESSON 1
CHOOSING A PRESENT
Aims of the Lesson

a. to introduce comparatives

b. to learn to compare countries

A. LEAD-IN

PB page: 74 / Time: 10 mins

e There are moments during each week
when each of us has to choose between
one thing or another. To make the best
choice, instinctively we compare between
things.

¢ Ask the pupils to give examples of choices
they have to make: I'm late, is it quicker
for me to take the bus today rather than
walk to school?

¢ In L2, help the pupils to formulate some
simple sentences orally.

B. READING & WRITING

PB page: 74 / Time:

Introduction pp. 9-10

Pre-Reading

e Set the scene. It's Jim’'s birthday and his
classmates would like to choose a gift
he will appreciate, also staying within a
reasonable budget.

¢ The pupils are looking at similar items
with different prices and have to make a
choice and justify it using the comparative

15 mins / TB

structure.

* Some adjectives to describe and compare
the items in the shop have been given.
Get the children to give you other possible
adjectives.

While-Reading

¢ | ooking for specificinformation, the pupils
in pairs quickly compare items, prices and
make up their minds.

¢ In no. 1, they write down short sentences
for two of the shops, comparing items.

Post-Reading

® Between all the items, get them to choose
in small groups what they think Jim would
like best and write their answers on the
lines provided.

e Check to see whether the different groups
agree and elicit reasons.

ACTIVITY BOOK:

UNIT 6 ® LESSON 1 @ ACTIVITY A e p. 36

Free answers. Sample answers p. 126.

1. a friend from Brighton

2. more attractions

3. fast train in transportation to London

C. LISTENING & WRITING

PB page: 75 / Time:

Introduction p. 10

+ Cross-curricular link: GEOGRAPHY &

THE BRITISH ISLES.

Dave, a friend of Mark’s is trying to persuade

Mark to come to Brighton on holiday.

Pre-Listening

e With a map of Britain, indicate where
Brighton and Blackpool are located in
relation to London. Both are popular
holiday resorts for the British. Do they know
anything about Brighton or Blackpool?
If you have access to the Internet, show
them photos.

e The task is that of noting down what
makes Brighton a better holiday resort.

While-Listening

e Play the listening 2 maybe 3 times. Pupils
list 3 things (there are more than 3) that
make Brighton better than Blackpool as a
holiday destination.

TAPESCRIPT (Dave speaking)

Look, Mark, don’t go to Blackpool as you

15 mins / TB
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usually do. Come to Brighton for your holidays
this year. It’s sunnier than Blackpool and over
the past few years the temperatures have been
better here than in the North, where Blackpool
is. Brighton’s pier has many more attractions
than Blackpool’s and the town’s fish and chip
shops are as good as Blackpool’s. Blackpool’s
beach may be sandier but Brighton’s also has

a lot more amusement arcades. There is also a

very fast and regular train service from London

to Brighton. The direct train takes only about

1 hour. That's a lot less than the 4 hours it

takes to get to Blackpool. You must come to

Brighton this summer!

Post-Listening

e In pairs, pupils can role-play: One pupil
plays Mark and the other, one of his
parents.

e Mark has to give his mother/father 3
good reasons why they should spend their
summer holidays in Brighton.

Sample Answers

1. a friend from Brighton.

2. more attractions.

3. fast train transportation to London.

ACTIVITY BOOK:

UNIT 6 ® LESSON 1 ¢ ACTIVITY B ® p. 41

Free answers. Sample answers p. 126.

GRAMMAR FOCUS

PB page: 75 / Time: 15 mins / TB
Introduction p. 12
Comparatives: Distinguish between

one & two-syllable adjectives and longer

adjectives.
tall taller
late later
happy happier
intelligent more Intelligent
Present irregular comparatives:
good better
bad worse
much more
little less
D. SPEAKING

PB page: 75/ Time: 15 mins / TB Introduction
p. 11

Pre-Speaking

e Set the scene. Lots of places organise
competitions: supermarkets, department
stores so there is a slim chance someone
may one day win a prize like the one
mentioned here. What would each pupil’s
dream destination be?

e The pupils write
destinations.

While-Speaking

In pairs, pupils compare and contrast saying

why they have chosen these places.

Post-Speaking

Check with class which destination is the

most popular and why?

ACTIVITY BOOK:

UNIT 6 ® LESSON 1 e ACTIVITY C e p. 37

Free anwers. Sample answers p. 126.

E. READING

PB page: 76/ Time: 15 mins/TB Introduction

p.9

Pre-Reading

e Check what pupils think about the pros
and cons of living in the city versus living in
the countryside. Which do they prefer and
why?

¢ Tell them about chats on Internet. Though
they are called chats (generally referred to
spoken language), the participants read
each others’ messages. They are much
quicker than e-mail and several people
can participate at any one time.

¢ \What do your pupils know about London?
Some information is given in the next
activity.

While-Reading

Students identify what the pros and cons

are according to Mark, Steve and Kostas.

Post-Reading

Pupils do the True/False questions.

KEY 1F, 2F, 3T, 4T, 5T.

F. SPEAKING: ROLE PLAY

PB page: 76 / Time: 15 mins / TB Introduction

p. 11

+ Cross-curricular link: GEOGRAPHY

Pre-Speaking

Set the scene. When we meet someone

their 3 dream
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from another city we are always curious

to know about their city. In this situation

where Mark and Kostas are interested in
each other’s cities.

While-Speaking

In pairs, one pupil should be Kostas and the

other Mark. With the information given in

the charts, they make sentences comparing
and contrasting each other’s cities.

Post-Speaking

Pupils can give lists of information about

other cities they know or they may come

from. They can make sentences comparing
them with Greece.

Information

Football teams:

¢ London: London (British Premier League):
Chelsea, Arsenal, Tottenham Hotspur,
West Ham United (4)

e Athens: Athens (Super League Greece):
Olympiakos, Panathanaikos, AEK,
Panionios, Egaleo, Atromitos (6)

Olympic Games

¢ London: 1908, 1948, 2004

e Athens: 1896, 2004

Airports: ¢ London (5): Heathrow, Gatwick,

Stanstead, Luton, London City
e Athens: Eleftherios Venizelos

ACTIVITY BOOK:

UNIT 6 @ LESSON 1 o ACTIVITY D e p. 38

Free answers. Sample answers p. 126.

G. WRITING

PB page: 77 / Time:

Introduction p. 10

+ Cross-curricular link: GEOGRAPHY &

GREECE

Pre-Writing

To make the exercise more challenging,

pupils should write about places they have

not been to.

While-Writing

e ach pupil collects data on their chosen
town.

* In pairs, they write sentences to compare
the 2 places.

Post-Writing

Some pupils may want to read out what

15 mins / TB

they have written.

LESSON 2
WORLD RECORDS
Aims of the Lesson

a.More work on comparatives and
presentation of superlatives
A. LEAD-IN

PB page: 78 / Time: 10 mins

e Elicit answers to the 2 questions given.
Get the pupils to find other things they
can compare between themselves.

B. READING

PB page: 78 / Time:

Introduction p. 9

Pre-Reading

e Have the pupils heard about the Guinness
Book of Records? Explain these are
excerpts from the book. In the book, or
through the website given below, they
can find lots more world records.

e Prediction: in pairs get the pupils to guess
what record each photo relates to. Discuss
answers altogether.

While-Reading

* |In pairs, the pupils read the questions on
p. 79. Then scan read the passages to
obtain the answers.

e While scanning, they will be invariably
impressed by other bits of information
from the texts. Ask them to jot these
down and share them during the Post-
Reading.

Post-Reading

Check the answers. Get the pupils to share

other bits of information that impressed

them, e.g. One small drop of poison from
the King cobra can kill an elephant!

KEY 1.a,2.¢,3.¢,4.b,5.b, 6. c.

C. SPEAKING

PB page: 67 / Time:

Introduction p. XII

Pre-Speaking

How well do they remember the texts?

In pairs, play a game and get each pupil

to form 4 questions. He/she asks his/her

partner. The one who guesses the most

15 mins / TB

15 mins / TB
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correct answers wins. They can refer back
to the texts.

While-Speaking

While the pupils in pairs are formulating the
questions and giving replies, the teacher
can go around the class checking speaking
work being done.

Post-Speaking

Teacher reviews the correct questions and
answers.

D. INTERNET RESEARCH

PB page: 79 / Time: 15 mins

+ Cross-curricular link: COMPUTER

STUDIES

The activity depends on how easy it is for

the pupils to have access to the Internet

at school. Here we are assuming they have
access to multiple desktop stations.

Pre-Search

Once the students are in the Guinness

Records website, tell them to skim the

website, to get a general feel for the

different categories. They can then focus on
the areas that interest them.

While-Searching

They can choose the most interesting

records and fill in the boxes.

Post-Search

e In pairs, pupils share their findings,
describing why they are so interesting.

e |f you do not have the possibility to
search the Web, ask the pupils whether
they have a copy of the Guiness Book of
Records, even an old copy and work from
that - it is generally full of curious records
and interesting facts.

ACTIVITY BOOK:

UNIT 6 e LESSON 2 e ACTIVITY A e p. 39

KEY

. clean, cleaner, the cleanest

. nice, nicer, the nicest

. cheap, cheaper, the cheapest

. fast, faster, the fastest

. tidy, tidier, the tidiest

. terrible, more terrible, the most terrible

. hot, hotter, the hottest

. large, larger, the largest

. wet, wetter, the wettest

OCOoONOOUTDE, WN =

10. good, better, the best

11. strong, stronger, the strongest

12. clever, cleverer, the cleverest

13. old, older, the oldest

14. friendly, friendlier, the friendliest

15. exciting, more exciting, the most
exciting

16. big, bigger, the biggest

17. near, nearer, the nearest

18. interesting, more interesting, the
most interesting

19. young, younger, the youngest

20. bad, worse, the worst

21. dangerous, more dangerous, the
most dangerous

22. short, shorter, the shortest

23. messy, messier, the messiest

E. LISTENING

PB page: 79 / Time: 15 mins / TB
Introduction p. 10
+ Cross-curricular  link:  COMPUTER

STUDIES

Pre-Listening

e Set the scene. Explain Kostas and Mark
are in a computer shop. The names of the
3 laptops are similar to those of product
currently in the market. It is a monologue
from the salesperson: you may like to point
out the difference between dialogue and
monologue.

e Be clear what the pupils are meant to be
listening for. Refer back to Unit 1 and
check pupils recall the computer hardware
terminology.

While-Listening

¢ The first listening is a gist listening to get
a feel for what is happening.

¢ During second listening pupils take notes
for the chart. As a lot of information
is presented in a short space of time,
the pupils may need a third and fourth
listening of the text.

TAPESCRIPT (the Salesperson speaking)

All of these are very good laptops. The WP

has a larger memory and is the smallest in

size and at 900 pounds is the most expensive
of the three. The Comtact is probably the best
value of the three: it costs 799 pounds, it has
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